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To assure teacher exce llence and professionalism among teachers at all levels of the education system through effective

registra tion a nd licensing of teachers ; accreditation, monitoring and supervision of teacher education programmes;
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teaching profession in Nigeria.
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FOREWORD

The Federal Ministry of Education at all times seek to break new grounds that will impact concretely and positively on the quality of

education delivery in the country. There is no gainsaying the fact that education is the key to development and that the teac her
through its pivotal role in the education system holds the key to development. This explains why every time we get the teacher

factor right, the education system moves several steps ahead, exerting a multiplier effect on the learning process, the future of the

Nigerian child and the overall prosperity of this great country, Nigeria.

It is against this background that on behalf of the Federal Ministry of Education | am very elated to present to the public this very
novel benchmark designed to enhance quality assurance in the teaching profession. The full implementation of the Teachers
Professional Qualifying Examination Benchmarkwill guarantee that teachers who hold professional registration and licensing under
the Laws of the Federal Republic of Nigeria are truly tested and meet not only national but global and competitive standards. This is
a very great step forward towards eradicating the use of the teaching profession as a dumping ground for quacks and a s a stepping
stone for other jobs.

The commencement of the Teachers Professional Qualifying Examination EBnchmark underscores the seriousnessof the Federal
Government to bring to an end the employment of unqualified teachers in the school system, be it in the public or private schools.
The Examination will help separate the quacks from the real teachers and the school system will no longer be a place for those who
have not passed the litmus test as teachers. Therefore, the pima facie evidence of a qualified teacher shall be the passing of the

Teachers ProfessionalQa | i f yi ng Examination and t he pos st ansieachinglicenseavhithera c h e

all in consonance with the prescriptions of the L aw.

As one of the most vibrant and successful agencies of the Federal Ministry of Education, the Teachers Registration Council of Nigeria
will continue to receive very strong backing from the Ministry in the course of implementing all aspects of its statutory
responsibilities. | therefore urge all stakeholders to join the Ministry and the Council to ensure that Teaching as a Profession is
restored to its original preeminent position among the professions.

Mallam Ibrahim Shekarau ., CON.

Hon. Minister of Education



FOREWORD 2

The Teachers Registration Council of Nigeria (TRCN) Act CAP T3 of 2004 (aginally TRCN Decree No. 31 of 1993) saddled the
Council with the responsibilities of determining who can be called a teacher in Nigeria, setting the standards that must be a ttained by
teachers and raising the standards from time to time. The Law goes furt her to state that the Council shall regulate and control
teaching in dal.l i ts aspecttheretomre,dhe Caumil dvdrsees the qualitg af teactdng at allepelsiofcha t i o
education systemi from the pre-primary to the university levels. It is also the responsibility of the Council to assure quality not only

in the public but also privately owned educational institutions.

These are very critical prescriptions of the Law which the Council is not ready to compromise in any way. Consequently, the
Governing Board is ceaselessly coming up with a complex set of strategies to deliver each and every intention of the Law and to
leave the Teaching Profession better than we met it. The Teachers Professional Qualifying Examination Benchmark is just one of
such strategies. The coming into force of the Benchmark implies that Teachers will no longer be registered to practise as teachers
unless they pass the prescribed professional qualifying examination in the same manner that other professionals like the Medical
doctors, Engineers, Lawyers, etc pass relevant examinations to prove their suitability for professional practice.

One other strategy among several others being pushed forward by the Governing Board to raise the quality of teachers is t he
accreditation and continuous monitoring of teacher education programmes in the Faculties and Colleges of Education throughout
Nigeria. Though this is a tedious and expensive exercise considering the large number of Teacher Education institutions in Nigeria
and financial constraints, the Council is determined to achieve the relevant targets. Again, accreditation and monitoring of the
education of would-be professionals by the professional regulatory agencies are not only national but international best pr actices and
the Council has no intention of operating below national or international standards.

Besides the Professional Qualifying Examination, the Council is also interested in periodically reassessing the quality of teachers
serving in the schools. Therefore, the Council has written all State Governors and Honourable Commissioners of Education to clear
the fact that t he t esting of the Acompetencyo of s e ofthie €auncit. €oatltishead, the i s
Council is currently developing a Teachers Competency TestFramework that will be used by the Council in collaboration with the
states of the Federation and the Federal Capital Territory to assess the developmental needs of serving teachers, from time to time.



These ambitious efforts by the Council therefore call for the support of the teachers themselves, employers of teachers, state
governments, and indeed all well-meaning Nigerians in order to create a new teaching profession that befits our dear great country
and which can guarantee the production of school graduates that are capable of competing globally.

Professor Greg O. Iwu, OON.

Chairman, TRCN Governing Board



PREFACE

Since the commencement of operations in the year 2000, the Teachers Registration Council of Nigeria has

sought to restore the lost g lory of the teaching profession. It is often said that Teaching is the mother of all professions and the
noblest of them all. However, teaching as a profession over the years succumbed to certain historical factors that robbed it of its

glory and relegated it to the background. Theomer sdb pepewhenpnée

could read or write can claim to be a teacher. In the ensuing confusion, it became di fficult to ascertain who truly is a teacher; and
the qualified teachers now come to share the blame arising from the professional incompetence and misconduct of the unqualifi ed

teachers because it is difficult t dis, the sotial dlatuh af allitemchenshplurometechandt h e

aspiring young fellows now avoid the teaching career like a plague.

However, with the establishment of the Council, the stage was set to squarely address these ills and to bring a sort of justice to the

real teachers who have passed through the rigours of appropriate teacher education, imbibed the ethics of the teaching profes sion
and have practically demonstrated their pedagogical prowess as stipulated by the Professional Standards for Teachers in Nigeia. The
ascendancy of the Council in the actualization of its mandates has reverberated not only throughout Nigeria but also across the
African continent and the world at large. This led to the unanimous adoption of Nigeria by the African countries as the Headquarters
of the Teaching Regulatory Authorities in the continent. Similarly, the world body of the Teachi ng Councils based in Canada the
International Forum of Teaching Regulatory Authorities) r ecent |y al so chose T ReGtiliveansthe Afecutive
Board of that world body. Today, a Nigerian teacher with TRCN registration certificate and license is treated with automatic

admission into the teaching profession of any country anywhere in the world. This was contrary to the situation TRC N met on ground
where Nigerian teachers who wished to teach abroad were denied recognition and were asked to go for re-education before being
registered and licensed to practice in those countries.

The fact therefore cannot be over-emphasized that the work that the Council is doing is essentially building a new image of the
teaching profession not only in this country but also around the world. Consequently, TRCN will not relent in forging ahead w ith its
repositioning agenda and | have no doubt that poste rity will judge all in glowing terms who rendered support to the cause of the
teachers through collaboration with the Council.

Professor Addison Mark Wokocha , FNAE, FNIM, JP, NPOM.

Registrar/Chief Executive
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CHAPTER ONE
INTRODUCTION

1.1 THE CONCEPT OF PROFESSIONAL QUALIFYING EXAMINATION (PQE)



According to Wi kipedia, AProfessional certifi cat i diffrcationtor a d
qualification, is a desi gnati on earned by a per son t o assur e
(http://en.wikipedia.org/wiki/Professional_certificatjon

The education of a professional is a-libag process which begins with pservice training, through induction into the profession and
thereafter, ongoing professional orgarvice trainingThis life-long process of professional education is divided into stages marked
by evaluation which arentended to determine the capacity of the individual to proceed to the next higher level of responsibility.
other words, evaluation is an integral and continuous part of any authentic process oicsoigattifessional undertaking.

Professional Qudlying Examination (PQEjs one of such evaluation strategies that come at the completion-sérpree education

of an intending professionalhich isaimed at determining the level of competences of the individumed. evaluation is a kind of
Achecks amomanibed bya statideosydody of competent jurisdiction to independently ascertain to what extent the individt
has accomplished laid down benchmarks for admission into the profession.

The professionalegulatory agencies therefore have a responsibility to ascertain the quality of candidates who approach them t
registered and licensed for independematcpce. This does not cast doulnt the capacity of the educational institutions to discharge
their responsibilities of training and educating the candidates but is simply a best practice that adds to value to the sorting
screening of candidates for the world of wdrkNigeria,there was so mughublic debate about the merits and demerits of th& Po
University Tertiary Matriculation Examination (PedTME) tests conducted by universities to further screen candidates who hac
already passed the UTMBut today, the debate has waned and the-BOME tests have gradually become a convention among
Nigerian universities.

Therefore, the need test and reest anintending professional ig&ar more a necessity than admitting an individual into tertiary
education because once registered and licensed to practice, the individeajoy great freedonto handle functions that are critical

for the safety, welbeing and survival of the people and soci8iych functions that pertain to education, health, law, environment, etc
are the foundations of society and entrusting their management in the hatids imfompetent persons may be detrimental to
humanity and society. Indeed, the needviery competent teachers taanage teaching and learningoisparamount importance for
any givensocietyThi s is why it i s often amistake, anhndividud mdy dig if alawer makds a d
mistake, an individual may lose freedom; if an engineer makes a mistake, a bridge may collapse; but if a teacher makes a mi
generations of humanity may shisrfaet, thePQEigan aseessmengytaoktndetermined | n

1.2 THE PRACTICES OF PROFESSIONAL QUALIFYING
EXAMINATION OVERSEAS

Professionalism has firmly taken its roots overseas and this is clearly reflected in the very rigorous requiremefessanal
recognition and registration abroad. Whether it is teaching, medical, legal, engineering, pharmacy, or nursing ancssiangran
individual is mandatorily required not only to undertake years of approved training but also passds shpmugised practice


http://en.wikipedia.org/wiki/Professional_certification

exposure before licensure. Even after the registration of a professional, they are expected to continuously improws|¢adegie kno
and skills through omgoing professional development. In most professions, only practitioners thaheaninimum credits specified
for ongoing professional development can have their licenses renewed and have their names retained on the register of professi

Teaching abroad isuch a very serioysrofessiorthat itis absolutely criminal for amdividual to be found in the classroonathing
without a teaching licemc Where such happens, the entire society will be agitated andgiganken. This is so because parents want
to be absolutely sure that thehildren and warslare safe at schoaind learning only legitimate and approved curriculum under the
most competent teachers. They fear leaving their children and wards in the hands of persons who would abuse and molest
physically emotionallyand sexually; they fear leaving them in thentls ofthose who would fail to implement the curriculum but
rather help to nurturand sustaithe culture of examination malpractice; they fear leativegn in the hands of incompetent persons
who couldkill the talents in their children and wards thrbugrong teaching methods and poor evaluation; etc. For all these and more
reasons, the entry of quacks into their classrooms is banned and the teaching councils are given statutory powerscholdreld the
in trust for the parents and to enstinat noharm befalls them. TheekchingRegulatory ©@uncils are therefore the custodian of
teaching morality and standards and are held accountable by the public for breaches bothering on incompetence, negligenc
misconduct of teachers.

In a very educationally advanced country like the United States of America, each of the 50 States of the USA has its teac
regulatory authority that ensures that no one enters the profession without complying with very strict professional fahdérds
these standards is a professional qualifying examination called PRAXIS TEST. To practice in any state, an individuahnmdust sit
pass the PRAXIS and other related tests in addition o#lggrirements such criminal bagbund checks, etc. But agairagsing the
professional qualifying examination in one state of the WiBAs not entitle one to praaiseaching in another State of the USA.
Therefore, as an individual moves from state to state in the USA, each state has the duty to test the pecsba agesrof his or her
competency before issuing him or her a license to teach in the new State. A person is exempted from writing the testavrhrif
previous and new states have a bilateral agreearamderstanding to recognitee licensureof each other. However, to teach in all
states across the USA, an individual is required to pass a national quaify#glS examinationor examination conducted by the
National Board for Professional Standards or other acceptable national qualificatiengoes a long way to show how, not only the
parents, but also the states and nation of the USA jealously guard the sanctity of their educational system partitedatiinthe
service.

The story is not different in the United Kingdom where eaclvipoe has a General Teachingu@eil i The General Teaching
Council for Wales and the General Teaching Council for Scotland. In these provinces, no individual can be found inothra classi
without teaching licensure of the respective General Teaching uhtte General Teaching Councils prescribe minimum teaching
requirements which include what constitutes a fAQual iohofed
persons aspiring to teach as well as background checks te ¢inauthe person is free from criminal traits.

A review of I|literature at this stage wil/ hel p drsi vues uhaol nbe
serious business which keeps aspiring professionals working themiock to prove their compeiey and moral trusivorthiness. It



suffices to simply cite some random cases as done below to make the point that Professional Qualifying Examinationdws taken
as a global best practice.

The USA is perhaps the mosinfious country in terms déacher testing before licensure and it employs seriepmiisticated
examinations to achieve this. The testing giant in the USA not only for the teaching profession but also other varfessimingro
and stakeholders is thieducational Testing Service (ETS). Coming second as a giant in testing in the USA is the Pearson fir
Because the USA presents the most inspiring and instructive seriousness in the professional qualifying examinationsa(ishich it
pre-professional tes), this review of literature begins with a look at the USA example and particularly tpeofeesional tests
conducted by ETS for the teaching profession in the USA.

The most popular teacher qualifying examinatfpre-professional testsh the USA isthe PRAXIS SERIES Test conducted by the
Educational Esting ServicdETS, 2013). The PRAXIS teshave three componentsn &mail sento TRCN on July 10, 2013 by the
ETS Director of @ent Relationssuccinctlysummarized the three components of the PRAXIS sstollows:

Q) Praxis 1/Core Academic Skills for Educators Test: This is a test that assesses the basic skills and knowledge in reading
writing, and mathematics that a teacher candidate needs to hadeliriamenten teacher preparation program;

(i) Principles of Learning and Teaching Test: Thi s t est assesses aandnuaderstanding ofh e
educational practices foundational to beginning a career as a professional educator; and

(i) Praxis Il: Various subject area tests designed to measure the knowledge and competencies necessary for a begi
teacher.

The ETS Director asserted that there@rer 140 sets of tests for teachers in the USA and thesadheould be accessed via tim:
http://www.ets.org/praxis/prepare/materials?WT.ac=praxishome_prepare Idtith26yeneral website: http:www.ets.org/praxis.

A canddate for licensure in the USAvrites a combinatiorof tests prescribed by the &aor national licensing agency. The
combinationof tests varies from state to state. However, each state or national licensing agency ensures that the combinati
adequate to reveal the competencyhefintending teacher.

The table below adapted from ETS (2012) publications on Praxis illustrates the nature of the tests. Only a few of the test:
illustrated here and they afeettests for Principles of Learning and Teaching; Reading Skills; W8Hkilly; Mathematis; etc.

Table 1: Principles of Learning and Teaching in Early Childhood Test

Test Name Principles of Learning and Teaching: Early Childhood
Test Codes 0621 5621

Time 2 hours 2 hours

Number of 70 multiplechoice questions; | 70 multiplechoice questions;



http://www.ets.org/praxis/prepare/materials?WT.ac=praxishome_prepare_121126

Questions

Format

Test Delivery

Content

4 constructegesponse questions| 4 constructedesponse questions.
Multiple-choice; constructed | Multiple-choice; constructetesponse questions related to two case
response questions related to tw histories.
case histories.
Paper delivered Computer delivered
Categories Approximate Approximate Approximate Percentage of Examination
Number of Number of
Multiple-Choice | Constructed
Questions Response
Questions
Students as 21 22.5%
learners
Instructional 21 22.5%
Process
Assessment 14 15%
Professional 14 15%
Development,
Leadership and
Community
Analysis of 4 25%
Instructional
Scenarios:
Students as 1-2
Learners
Instructional 1-2
Process
Assessment 0-1
Professional 0-1
Development,
Leadership and
Community

Pacing and Specia
Tips

In allocating time on this assessment, it is expected that about 70 minutes will be spent on theamaiktgle
section and 50 minutes will Bpent on the constructedsponse section; the sections are not independently]
timed.

About this Test

The purpose of this test is to assess a hew te
foundational to beginning a career as a ptesl educator. The test content assesses key indicators of the
beginning teacherds knowledge of topics such a




diverse learners, educational psychology, and professional issues. ExankimgeBriaciples of Learning and
Teaching (PLT) will typically have completed, or will have nearly consolein undergraduate education
program.Each test includes questions that apply specifically to the stated grade range of the test as well
thatare universal to all grades.

This test may contain some questions that wil!/

Adapted fromEducational Testing Servi¢@0123). The Praxis Series: Principles of Learning and Teacfiifigarly Childhood
(0621/5621)est at a Glance

Table 2: Reading Skills Test

Test Name Computerized Pr@rofessional Skills Test: Reading
Test Code 5710
Time 75 minutes
No. of Questions 46
Format Multiple-choice questions based on reading passages and statements.
Content Categories Approximate number of Approximate percentage of examination
guestions
Literal
Comprehensior] 21 45%
Critical and
Inferential 25 55%
Comprehensior

About this Test

This test measures the ability to understand, analyze and evaluate w@xtgeivarying in difficulty, the reading
material is drawn from a variety of subject areas andlifeadituations that educated adults are likely to encoun
Each passage is followed by questions that are based on its content and that relatetjodd keading skills. All
guestions can be answered by using information contained within the passage; no question requires outsic
knowledge of the content.

The test consists of three types of stimulus material: long passages of approximately 2QGitwvdods to seven
guestions, short passages of approximately 100 words with two or three questions, and brief statements fo
a single question. Passages are drawn from both print and electronic media, such as newspapers, magazi
journals, nonfttion books, novels, online articles, and visual representations. Questions in each of the three
may pose tasks of varying difficulty and test any of the skills identified in the Topics Covered section.

This test may contain some questions thdatwi not count toward an examin




Adapted fromEducational Testing Servi¢g2012). The Praxis Series: Computerized fmfessional Skills: Reading (5710) Test

at a Glance

Table 3: Writing Skills Test

Test Name Computerized Pr@rofessionabkills: Writing
Test Code 5720
Time 68 minutes, divided into a 3®inute multiplechoice section and a 3f@inute essay section.
Number of 44 multiplechoice questions, 1 essay question.
Questions
Format Multiple-choice questions involving usage andts@ce correction; essay topic as a basis for a writing samp
Content Categories Approximate number of Approximate percentage of examination
guestions
Grammatical 15 17%
Relationships
Structural 16 18.5%
Relationships
Word Choice and 13 14.5%
Mechanics
Essay 1 50%
About this test The test assesses the ability to use grammar and language appropriately and the ability to communicate

effectively in writing; these abilities are essential to veelicated adult in a professional role. The Writirgg i®
68 minutes in length and has two separately timed sections: a 38 minute rubltigle section containing 44
multiple-choice questions on the use of Standard English aneha@r8e essay section that requires a writing
sample based on an essay topi

The multiplec hoi ce section is designed to measure an
correctively and effectively. This section is divided into two parts: usage and sentence colretti®unisage
guestions, examinees are asketketmgnize errors in mechanics, in structural and grammatical relationships
in idiomatic expressions or word choice and they are also asked to identify sentences that have no error
meet the conventions of standard written English. The sent@mcection questions require examinees to selg
from among the choices presented, the best way to restate a certain phrase or sentence by using standg
English; in some cases, the phrase or sentence is correct and most effective as staieeesaee not requireg
to have a knowledge of formal grammatical terminology.

The essay section assesses an examineeds abil i/




invites examinees to draw from personal experiences, obiservar reading to suppoat position with specific
reasons and examples.

This test may contain some questions that wil!/

Adapted from: Hucational Testing Servi€d201Z). The Praxis Series: ComputerizBde-Professional Skills: Writing (5720) Test at
a Glance.

Table 4: Mathematics Test

Test Name Computerized Prerofessional Skills Test: Mathematics
Test Code 5730
Time 75 minutes
Number of Questions| 46
Format Multiple-choice questiongalculators prohibited)
Content Categories Approximate number, Approximate percentage of examination
of questions
Number and 15 32.5%
operations
Algebra 9 20%
Geometry and 10 22.2%
Measurement
Data Analysis and 12 25%
Probability
About this test This test measures those mathematical skills and concepts that an educated adult might need. It focu

key concepts of mathematics and on the ability to solve problems and to reason in an quantitative cor
Many of the problems require the intaion of multiple skills to achieve a solution.

The test questions are from four content categories: number and operations, algebra, geometry and
measurement, and data analysis and probability.

Computation is held to a minimum, and a few technical words are used. Terms such as area, perimets
integer, factor and prime number are used because it is assumed that these are commonly encounter
mathematics all examinees have studieguifeés are drawn as accurately as possible and lie in a plane u
otherwise noted.

This test may contain some questions that wil




Adapted fromEducational Testing Servi¢g2012l). The Praxis Series: Computeztk PreProfessional Skills: Mathemati¢5730)

Test at a Glance.

Table 5: Mathematics: Content Knowledge

Test Name Mathematics: Content Knowledge

Test Code 0061 5061

Time 2 hours 2 hours

Number of Questions| 50 50

Format Multiple-choice Multiple-choice questions, graphing calculator required
guestionsgraphing
calculator required

Test Delivery Paper delivered Computer delivered

Content Categories Approximate number, Approximate percentage ok@mination

of questions

Algebra and Number 8 16%
Theory
Measurement 3 6%
Geometry 5 10%
Trigonometry 4 8%
Functions 8 16%
Calculus 6 12
Data Analysis and 5-6 10-12%
Statistics
Probability 2-3 4-6%
Matric Algebra 4-5 8-10%
Discrete Mathematics 3-4 6-8%

About this test This test is designed to assess the mathematical knowledge and competencies necessary for a begin

teacher of secondary school mathematics.

Examinees have typically completed a bach®Bwkor
examinee W be required to understand and work with mathematical concepts, to reason mathematica
make conjectures, to see patterns, to justify statements using informal logical arguments, and to cons
simple proofs. Additionally, the examinee will bejuéred to solve problems by integrating knowledge frof
different areas of mathematjds use various representations of concepts, to solve problems that have s
solution paths, and to develop mathematical models and use them to seWwerlégrobkems.




This test may contain some questions that wil

The test is not designed to be aligned with any particular school mathematics curriculum, but it is intel
be consistent with the recommendations of national studies on mathematics education, such as the N
Council of Teachers of Mathematics (K1) Principles and Standards for School Mathemat&300) and
the National Council for Accreditation of Teacher Education (NCAR®gram Standards for Initial
Preparation of Mathematics Teachd2003).

Adapted from: BHucational Testing Servig@012). The Praxis Series: Mathematics: Content Knowle@§€1/5061) Test at a
Glance.

The five tables above show that an individual i nt en dtileasy t
five tests. Four of the tests ava the Principles of Learning and Teaching; Reading; Writing; and Mathematics while the fifth is ot
the individual 6s teaching subject. For instance, ingtateathe 5

mathematics at theecondary school level. In other words, every teaching subject and level has its own test packages which mu:
taken in addition to the general tests.

To further demonstrate the deptih detail of Educationaknowledge required and the demanding natfréeacher professional
qualifying tests inlie United States of Americtgble 6 below shows a sample of topics covered under Education. The table show:
just some of the topics that must be covered by persons intending to teach at the Early Chila@iaddHevAmerican education

system. Each level of the Education sys{soch as the primary, secondary and tertiary leves)its own set of Educatidapics
required to pass the testtthat level

Table 6: Topics Covered in Principles of Learning and Teaching: Early Childhood

PART 1: STUDENTS AS LEARNERS
Student Development and the Learning Process | Students as Diverse Learners
A Understands the theoretical foundations of how students | e Understands that a number of variables affect how
learn individual students learn and perform
T Knows how knowledge is constructed T ldentifies a number of variables that affect how students I
i Knows a variety of means by which skills are acquired and perform
T Understands a variety of cognitive processes and how they a 0 Learning style
developed o Gender
o Culture




. Knows the major contributions of foundational theorists
to education
T Relates the work of theorists to educational erts of
o Bandura
Bruner
Dewey
Piaget
Vygotsky
Kohlberg
Bloom

O 0O O0OO0OO0Oo

. Understands the concepts and terms related to a variety
of learning theories

I Metacognition

i Schema

I Transfer

T Selfefficacy
I Selfregulation

i Zone of proximal development

I Classical and operant conditioning

. Knows the distinguishing characteristics of the stages in
each domain of human development (i.e., cognitive, physical,
social and moral)

T Describes the characteristics of a typical child in each stage ¢
each domain

i Recognizes typical and atypical variance within each stage a
each domain

. Understands how learning theory and human
development impact the instructional process

1 Defines the relationship between leagntheory and human
development

T Provides examples of how learning theory is impacted by hun
development

T Uses knowledge of learning theory to solve educational probl
i Uses knowledge of human development tveseducational

problems

Socioeconomic status
Priorknowledge and experience
Motivation
Self-confidence, selesteem
Cognitive development
Maturity
o Language
T Provides examples of how variables might affemtv
students learn and perform

O O0OO0OO0OO0Oo

. Recognizes areas of exceptionality and their potential
impact on student learning
T Idertifies areas of exceptionality
o Cognitive
Auditory
Visual
Motor/physical
Speech/language
o0 Behavoral
I Explains a variety of ways exceptionaddimay impact
student learning

O OO0 O

. Understands the implications and application of
legislation relating to students with exceptionalities on
classroom practice

T Identifies the provisions of legislation relevant to students
with exceptionalities

Americans with Disabilities Act (ADA)

Individuals with Disbilities Educatia Act (IDEA)
Section504, Rehabilitation Act (504)

Explains how the provisions of legislation relating to
students with exceptiongiks affect classroom practice
Recognizes the traits, behaviors, and needs of
intellectually gifted students

Recognizes that the process of English language
acquisition affects the educational experience of Eng
language learners (ELLS)

© O OO
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. Knows a variety of approaches for accommodating
students with exceptionalities in each phase of the education
process

T Recognizes students with exceptionalitiesuregjparticular
accommodations

T Knows how to modify instruction, assessment, and
communication methods to meet aaggnized need

Student Motvation and Learning Environment

. Knows the major contributions of foundational
behavioral theorists to education
I Relates the work of behavioral theorists to educational
contexts
o Thorndike
Watson
Maslow
Skinner
Erikson

O OO0 O

A Understands the implications of foundational
motivation theories for instruction, learning, and classroom
management
1 Defines terms related to foundational motivation theory
0 Selfdetermination
Attribution
Extrinsic/intrinsic motivation
Cognitive dissonance
Classic and operant conditioning
o Positve and negative reinforcement
T Relatesmotivation theory to instruction, le@ing, and
classroom management

O O OO0

A Knows principles and strategies for classroom
management

T Knows how to develop césroom routines and procedures
T Knows hav to maintain accurate records

T Knows how toestablishrstandards of conduct

I Knowshow to arrange classroom space




I Recognizes ways of promotingpasitive learning
environment

. Knows a variety of strategies for helping students
develop self-motivation

T Assigning valuable tasks

T Providng frequent positive feedback

T Including students in instructional decisson

I De-emphasizing grades

PART 11: INSTRUCTIONAL PROCESS

Planning Instruction

Instructional Strategies

A Understands the role of district, state, and national
standards and frameworks in instructional planning

T Understands the theoretical mesf standardbased education

T Knows resources for accessing district, state, andnadt
standards and frameworks

T Understands how standards and frameworks apply to instraki
planning

. Knows how to apply the basic concepts of predominant
educational theories
T Understands thikasic concepts of cognitivism
0 Schema
o Information processing
0 Mapping
T Understands the basic concepts of social learning theory
0 Modeling
o0 Reciprocal determinism
o Vicarious learning
I Understands the bec concepts of constructivism
0 Learning as experience
Problembased learning
Zone of proximal development
Scaffolding
Inquiry/discovery learning
Understands the basic conceptbelhavigism

O 0O O0OO0OO0Oo

Conditioning

A Understands the cognitive processes associated with
learning

T Critical thinking

T Creative thinking

T Questioning

T Inductive and deductive reasoning

T Problem solving
T Planning
T Memory
T Recall

. Understands the distinguishing features of different
instructional models
T Describes aariety of instructional models
o Direct
Indirect
Independent
Experiential
Interactive

O O OO0

. Knows a variety of instructional strategies associated
with each instructional model
T ldentifies instructional strategies associated with direct
instruction

o0 Explicit teaching

o Drill and practice




o Intrinsic and extrinsic rewards

o Reinforcement

0 Punishment
T Knows how to apply the basic concepts of behaviorism,
constructivism, social learning theory, and cognitivism to
instructional contexts

A Understands how scope and sequence affect
instructional planning

T Definesand provides examples of scope

T Defines angrovides examples of sequence

I Understands the relationship between scope anagseguand
standards of learning

T Understands the role of scope and sequence in curriculum
planning

. Knows how to select content to achieve lesson and unit
objectives
. Knows how to develop observable and measurable

instructional objectives in the cognitive, affective, and
psychomotor domains
i Distinguishes amonthe different learning domains

TKnows how to apply Bl oonriaf
instructional objectives

T Knows how b describe observable behavior

T Knows how to describe measurable ames

. Is aware of the need for and is able to identify various

resources for planning enrichment and remediation
T Identifies when remediation is appropriate
T ldentifieswhen enrichment is appropriate

T Identifies a variety of resources for locatimglapting, or creating

enrichment and remediation activities

. Understands the role of resources and materials in
supporting student learning

I ldentifies and explains the uses of a variety of resources and

0 Lecture
o Demonstrations
0 Guides for reaithg, listening, viewing
T Identifies instructional strategies associated with indirect
instruction
o0 Problem solving
Inquiry
Case studies
Concept mapping
Reading for meaning
o Cloze procedures
T Identifies instructional strategies associated with iedéepnt
instruction
0 Learning contracts
0 Research projects
0 Learning centers
o Computer mediated instruction
o Distance learning
T Identifies instructional strategies associated with experien
and virtual instruction
Field trips
Experiments
Simulations
Role play
Games
o0 Observations
T Identifies instructional strategies associated with interactiy
instruction
0 Brainstorming
Cooperative learning groups
Interviews
Discussions
Peer practice
Debates
Knows a variety of strategies for encouragcomplex
cognitive processes
T Identifies complex cognitive processes
0 Concept learning

o O 0O

O O O0OO0Oo

O O0OO0OO0OO0Oo




materials that support student learning

o Computers, the Internet and other electronic resources

o Library collection (books, magazines, pamphlets, referer
works)

o Videos, DVDs

Artifacts, models, manipulatives

0 Guest speakers and community members

(@)

. Knows how to develop lessons as part of thematic and/or
interdisciplinary units

I Understands the basicruepts of thematic instruction

T Understands the components of thematic units

Selecting a theme
Designingintegrated learning activities
Selecting resources
o Designing assessments
T Understands the basic conceptsntérdisciplinary instruction
T Understands the components of interdisciplinary units
o Collaborating
Generating applicable topics
Devebping an integrative framework
Planning nstruction for each discipline
Designingintegrative assessment

(ol o]
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. Recognizes their role in collaborating with instructional
partners in instructional planning
T Identifies a variety of instructional planning partners
o0 Special education teachers
o Library media specialists
0 Teactlers of the giftd and talented
o |EP team members
o Para educators
T Describes the roles each partner plays in collaborative activit

0 Problem solving
0 Metacognition
o Critical thinking
o Transfer
T Knows instructional activities specific to the development
complex cognitive processes
Distinguiging fact from opinion
Comparing and contrasting
Detecting bias
Predicting
Categorizing
Analyzing
Sequencing
Summarizing
Inferring
Decision making
Evaluating
Synthesizing
Generalizing

O O0OO0OO0OO0OO0O0OO0OOOO0OO0OO

. Knows a variety of strategies for supporting student
learning

I Identifies and explains uses of strategies for supporting
student learning
0 Modeling
Deweloping seHlregulation skills
Scaffdding
Differentiating instruction
Guided practice
Coaching

O O O0OO0Oo

. Knows basic strategies for promoting students’
development of self-regulatory skills
T Knows how to support students in

0 Setting goals

0 Managing time

o Organizing information




o

Monitoring progress
o Reflecting on outcomes
0 Establishing a productive work environment

. Understands the design of different group
configurations for learning
T Describedifferent group configurations
0 Wholeclas
Smalklgroup
Independent learning
Oneon-one
Pair/share

O O OO

. Understands the use and implications of different
grouping techniques and strategies
T Explains the uses, strengths and limitations of a variety of
grouping techniques

o Cooperative learning
Collaborative learning
Heterogeneous grouping
Homogeneous grouping
Multi-age grouping
Grouping by gender

O O O0OO0Oo

. Knows how to select an appropriate strategy for
achieving an instructional objective

. Understands the concept of monitoring and

adjusting instruction in response to student feedback

I Explains the instructiong@urposes of moniting and
adjusting instruction

T Knows strategies for monitoring and adjusting instruction

. Recognizes the purpose of reflecting upon, analyzing
and evaluating the effectiveness of instructional strategies

. Knows the characteristics of different types of
memory and their implications for instructional planning




and student learning
T Distinguishes amontipe different types of memory
0 Shortterm
0 Longterm
T Considers the characteristics and effects of memory on
studen learning when planning instruction

. Recognizes the role of teachable moments in
instruction

T Defines and providesxamples of a teachable moment
I Understands the uses of the teachable moment

Questioning Techniques

Communication Techniques

. Knows the components of effective questioning
T Allowing think/wait time

i Helping $udents articulate their ideas
TRespecting studentsd answer
i Handling incorrect answers

i Encouraging participation

I Establishing a nowritical classroom environment

i Promoting active listening

|

T Varying the types of questions

. Understands the uses of questioning
T Explains and provides examples of different purposes of
guestioning
o Developing interest and motivating students
Evaluating students' preparation
Reviewing previous lessons
Helping students set realistic expectations
Engaging students in discussion
Determining prior knowledge
Preparing students for what is to be learned
Guiding thinking
Developing critical and creative thinking skills
Checking for comprehension or level of understanding
Summarizing information
Stimulating students to pursue knowledge on their own

OO0 0000000 O0Oo

. Understands various verbal and nonverbal
communication modes

i Explains and provides examples of

Body language

Gesture

Tone, stress, and inflection

Eye contact

Facial expressn

Personal space

Too T T>o o To I

. Is aware of how culture and gender can affect
communication

. Knows how to use various communication tools to
enrich the learning environment

T Audio and visual aids

T Text and digital resources

T Internet and other computbased tools

. Understands effective listening strategies
T Explains and provides examples of active listening strateg
0 Attending to the speaker
0 Restating key points
0 Asking questions
0 Interpreting information




. Knows strategies for supporting students in articulating
their ideas
T Explains and provides examples of strategies for supporting
students in articulating their ideas

o Verbal and notverbal prompting
Restatement
Reflective listening statements
Wait time
Knows methods for encouraging higher levels of thinking
T Explans and provides examples of methods for encouraging
studentsé higher |l evels of t
Reflect
Challenge assumptions
Find relationships
Determine relevancy and validity of information
Design alternate solutions

(0]
(0]
(0]
(0]
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Draw conclusions
Transfer knowledge

o

. Knows strategies for promoting a safe and open forum
for discussion
T Knows basic techniques for establishing and maintaining
standards of conduct for discussions

o Engaging all learners

o Creating a collaborative gmonment

0 Respecting diverse opinions

0 Supporting risk taking

o0 Providingsupportive feedback
0 Being respectful

PART Ill: ASSESSMENT

Assessment and Evaluation Strategies

Assessment Tools

. Understands the role of formal and informal assessment
in informing the instructional process

T Defines and provides uses and examples of formal and inforn
assessment modes

T Explains a variety of ways the results of formal and informal

assessment are used to make educational decisions

. Understands the types and purposes of standardized
tests
T Explains the uses of the different types of standardized te
0 Achievement
0 Aptitude
0 Ability




. Understands the distinctions among the different types

of assessment

I Defines and provides uses and examples of formative, summ
and diagnostic assessment

. Knows how to create and select an appropriate
assessment format to meet instructional objectives

T Knows how to create assessments in a variefyrmats

T Is able to select an assessment format to meet a specific
instructional objective

. Knows how to select from a variety of assessment tools
to evaluate students performance
T Knows a variety of assessment tools, their uses, strengths arn
limitations
0 Rubrics
Analytical checklists
Scoring guides
Anecdotal notes
Continuums
T Is able to select an assessment tool appropriate for quantifyin
results of a specific assessment

© O 0O

. Understands the rationale behind and the uses of
students’ self and peer assessment

i Defines and provides uses and examples of student self
assessment modes

T Defines and provides uses and examples of peer assessmen
modes

i Explains the strengths and limitations of self and peer assess
modes

. Knows how to use a variety of assessment formats
i Describes and provides uses, strengths, and limitations of a
variety of assessment formats

0 Essay

0 Selected response

T Recognizes the data provided by the differentsygfe
standardized tests

. Understands the distinction between norm-
referenced and criterion-referenced scoring

T Explains the uses of norneferenced and criteriereferenced
tests

T Explains data provided by a nomaferenced and a criterion
referencd test

. Understands terminology related to testing and

scoring

T Defines and explains terms related to testing and scoring
o Validity

Reliability

Raw score

Scaled score

Percentile

Standard deviation

Mean, Mode and Median

Gradeequivalent scores

Age-equivalent scores

O O0OO0OO0OO0OO0OO0OO0o

. Understands the distinction between holistic and
analytical scoring

T Describes holistic scoring and analytical scoring

I ldentifies an educational context for each

. Knows how to interpret assessment results and
communicate the meaning of those results to students,
parents/caregiver, and school personnel

T Understands what scores and testing data indicate about
studentés ability, aptitud:¢
T Is ableto explain results of assessments using language
appropriate for the audience




Portfolio

Conference

Observation

Performance

T Is able to select an assessment forapgtropriate to a specific
educational context

© OO0 Oo

PART IV: PROFESSIONAL DEVELOPMENT,
LEADERSHIP AND COMMUNITY

. Is aware of a variety of professional development
practices and resources

T Professional literature

T Professional associations
T Workshops

T Conferences

I Learning communities
i Graduate courses

T Independent research
T Internships

T Mentors

T Study groups

. Understands the implications of research, views, ideas
and debates on teaching practices

T Knows resources for accessing research, views, ideas and d¢
on teaching practices

T Interprets data, results, and conclusions fresearch on teachin
practices

i Is able to relate data, results, and conclusions from research
and/or views, ideas and debates to a variety of educational
situations

. Recognizes the role of reflective practice for professional

growth

i Defines the prposes of reflective practice

T Knows a variety of activities that support reflective practice
o0 Reflective Journal

o Self and peer assessment

. Understands the role of teachers and schools as
educational leaders in the greater community

T Role of teachers in shaping and advocating for the profes
T Perceptions of teachers

I Partnerships with parents and family members

I Partnerships with the community

. Knows basic strategies for developing collaborative
relationships with colleagues, administrators, other school
personnel, parents/caregivers, and the community to
support the educational process
T Knows the elemds of successful collaboration

o Developirg an action plan

Identifying the shkeholders

Identifying the purpose of the collaboration
Supporting effective communication
Seeking support

© O 0O

. Understands the implications of major legislation
and court decisions relating to students and teachers

T Equal access

T Privacyand confidentiality

T First Amendment issues

T Intellectual freedom

T Mandated rporting of child neglect/abuse

T Due process

T Liability

T Licensing and tenure




Incident analysis T Copyright
Portfolio

Peer observation
Critical friend

© OO0 Oo

. Is aware of school support personnel who assist students,
teachers, and families

i Guidance courgdors

i IEP team members

I Special education teachers

T Speech, physat and occupational therapists

T Library media specialists

T Teaclers of the gifted and talented

i Para educators

Adapted fom: Educational Testing Servi€201X). Topics Covered: Principles of Learning and Teachiggrly Childhood.

From the extensive review of the PRAXIS teacher professional qualifying tests in the United States of America, it cenlthbe se
becoming a teacher in that country is a véeynanding task and that nothing is left to chance to ensure that the children ate plac
only under the care of competent hands. The country is one in whacksyand unqualified teachers arearity and no individual
simply walks into the classroom teach simply because he or she knows tmread or write or has gebme subject mattéo teach.

The possession of a firsegreein Education is the minimum qualification for teaching in the USA. Besglesluates of Education
have to prove their worthot only through the PRAXIS tests but through a sebphsticated screeningnd backroundchecks. The
America example is therefore very instructive and presents itself as one of the best models in the world for teachienprepar:
qualification,certification and licensing.

In a flyer by ETS (2018 t i Yiodr @ehchifig Career Starts Nav, it asserts that years of
knowledge and skills needed to begin a career in teaching however, the individual has to dentbastiitual ability to teach by
passing the Praxis tests. It therefore charges int&mndidng

where you can take them. Each state has its own testing requirements, so be surefto ehebkstate you plan to become certified

in atwww.ets.org/praxis/states. ®he registration for the tests is online, though there are options to write the tests online or throu
paper examination. Theser e wh a't have been indicated in the tables abo
tests are the same content whether paper delivered or computerized.

Still on the Praxis, the following are listed by ETS (201@ttp://www.ets.org/praxis/faq_test take¢rs/ a s Top IOeFrequently
Asked Questioms whose answers it has provided online:



http://www.ets.org/praxis/states
http://www.ets.org/praxis/faq_test_takers/

(i) How do | know which test(s) to take?

(i) Where do | find information on tesg¢nters, test dates or deadlines?

(i) How do | register for a Praxis test?

(iv)Is there a registration fee for my test?

(v) How do | add a test to my registration, change my test date, change my test center or test?
(vi)What do | do if | foget my user name and password?

(vii) Where can | find information to help me prepare for my Praxis test?

(viii) When will my scores be available and where can I find help understanding my scores?
(ix)How do | cancel my registration and receive a refund?

(x) How can | contact ETS about The Praxis Seriets?es

Anotherreputableorganisationin the United States of America for Teacher Professionalifying tests is the Peson. The name it
gave to its test packages is fANational E v Bdargoa {2018 descbesrthee s
NES thus:

The NES (National Evaluation Series) from Pearson is a contemporary, 100 percent cdrapatktesting program designed

to help certify that educators are prepared to teach effectively in tviesttgentury classrooms. Its conghrensive exams are
aligned to professionally accepted national learning standards and cover areas such as essential academic skills, profess
knowledge, and commonly taught elementary, middle, and secondarylgvatisubjects.

The NES is from thenost experienced company in standdodsed teacher certification testing. The Evaluation Systems
group of Parson (formerly National Evaluation Systems) has more than three decades of experience providing tests give
prospective teachers in the Unit&dates and, through custom work for states, has developed teacher certification tests fi
more than 100 content fields, professional teaching skills, and the basic skills of reading, writing and mathematicts Our ti
are used by many states, and we calale with teacher preparation institutions to provide support for prospective teachers
planning to take the teqfPearson (2013a, p.1).

Pearsor(2013b)further states thagach of the NES conteaind pedagogy teacher certification tests was carefully developed using the

following processes which it described as rigorous;

(i) Establish test development committees i Content Advisory Committees are established to recommend the content, wording
and speifications for the NES tests. An Equity Advisory Panel is formed to review testing materials for potential bias. Tt
members of these committees are chosen from applications received frequadied educators and educator preparation
faculty from acros the country. Committees comprise individuals who reflect the racial, gender, ethnic, and regional divers
of the nation.

(i) Define and review test content T National Standards documents from representative professional organisations and oth
highly regaded resources, such as the Council of Chief State School Officers: Interstate New Teacher Assessment
Support Consortium (INTASC) standards, are used to develop draft test objectives (sets of test competencies that d



eventual test content). The @reest objectives for each test field are reviewed and revised by the Equity Advisory Panel ar
the appropriate fieldpecific Content Advisory Committee.

(iif) Conduct the content validation survey i The approved test objectives are put through content vialidatirveys. A large
sample of teachers, school administrators, and educator preparation faculty participate in surveys to rate the importan
each competency in each test field for performing the job of an-kvel teacher. Results from the contemafidation
surveys are analyzed to ensure that all competences measured by the assessments are important to that job.

(iv) Develop and review test questions T Ten questions matching the final test objectives for each test field are drafted. Eac
draft test queson is developed to correspond to an approved element of the test objectives. This correspondence establi
the alignment of test questionshrough the test objectivéswith approved standards.

(v) Review draft test questions for bias and content - The Equity Advisory Panel focuses its review on excluding from the test
materials any language, content, or perspectives that might disadvantage a certification candidate because of gender
ethnicity, national origin, sexual orientation, religicage, or disability, or because of cultural, economic, or geographic
background. The Equity Advisory Panel also focuses on including in the test materials content and perspectives that refle
diversity of the national populatiorhe Content AdvisorfCommittees meet to review and revise the draft test questions
primarily from a content perspectiv€ontent Advisory Committees review the questions for acgwad freedom from bias,
and ensure that questions are matched to objectives, align with Hastamalards, and relate to the job of a teacher. The
committeeapproved test questions are then finalized.

(vi) Conduct pilot testing — Testquestions argilot tested across the nation. The piiest data show how the questions perform
with potential certifiation candidates. Questions that do not perform acceptably on the pilot tests are either deleted or
revised and rexamined by the Equity Advisory Panel and the Content Advisory Committees.

(vii) Construct preparation materials — A preparation guide for eadbst field is prepared. Preparation materials include
the test designs and objectives, sample questions, and other related materials for each assessment.
(viii) Conduct state-specific validation activities T Test Validation and Passing Score Panels are estadblisheach state

that adopts the NES tests. Expert educators and educator preparation facultyréssrtha state participate insauctured
process to make judgments regarding the validity of each test for use in their particular state. After isachlitkged, the
Passing Score Panel makes judgments regarding a recommended passing score for the state. Followirgjatbese i
validation activities, passing score judgments are compiled and presented to the state, and the state sets its @#&ssing sc
each test.

Pearson (2013c) also gives a list of curricula benchmarks that form the framework of the NES. According to the company:
The NES provides carefully developed, comprehensive teacher certification tests based on professionally reviewed
accepted academic standards, both national and global. Some of the widely recognized pedagogy and content stan
consulted throughout test development include:

() National Association for the Education of Young Children: Initial Licensure Standards.



(i) Assaiation for Childhood Education International: Elementary Education Standards.

(iii) International Reading Association: Standards for Reading Professionals.

(iv) National Council of Teachers of English: Program for Initial Preparation of Teacb&iSecondary Englishanguage
Arts.

(v) National Council of Teachers of Mathematics: Program for Initial Preparation of Mathematics Teachers.

(vi) National Science Teachers Association: Standards for Science Teacher Preparation.

(vii)  National Council for the&Social StudiesNational Standeds for the Social Studies Teachers.

(viii)  National Center for History in the Schools: National Standards for History.

(ix) Council for Exceptional Children: Individualized General Curriculum Referenced Standards.

(x) Council for the Accreditation of Counseling aRdlated Educational Programs: CACREP Standards.

(xi)National Business Association: Business Education Standards.

(xii)  American Council on the Teaching of Foreign Languages: Program Standards for the Preparation of Foreic
Language Teachers.

(xiii) Teachers of English tgp8akers of Other Languages, Inc.: ESL Standards for R&Ktudents.

(xiv) American Alliance for Health, Physical Education, Recreation and Dance: Standards for Initial Preparation o
Physical Education Teachers.

(xv)  American Association for Health Education: Stards for Health Education Teacher Preparation.

(xvi) American Association of School Librarians/Association for Education Communications and Technology: Informatic
PowerBuilding Partnerships for Learning.

(xvii) International Society for Technology in Education: NatibEducation Technology Standards for Teachers.

(xviii) National Standards for Arts Education: What Every Young American Should Know and Be Able to Do in the Arts.

(xix) National Association of State Administrators for Family and Consumer Sciences: Family and Co8signees
Education National Standards.

(xx)  Council of Chief State School Officers: Interstate New Teacher Assessment and Support Consortium Standards.

(xxi) National Board for Professional Teaching Standards: The Five Core Propositions.

From the foregoing, it cabe seen that teacher testing by Pearson is equally a serious business which tasks the knowledge, skills
competences of persons seeking to be certified and licensed as tdadtzersn added alienge for being fully onlin@and Pearson
(2013a) boasts hat the NES Adis the only t etane hcering far bothtmulfipleltome andassayp r
(Essential Academic SkiHgvr i t i ng) (Bee slpodaassens(2083d) which catalogues frequently asked questions about NI
and theanswers to the questioné\¢cording to Pearson (2013a), the test packages include:
(i) Essential Academic Skills (EA%)
a. Reading
b. Writing
c. Mathematics
d. Technology Literacy
(i) Assessment of Professional Knowledge (APK)
a. Elementary



b. Secondary
(iif) Elementary Assessmerits

a. Early Childhood Education

b. Elementary Education

c. Essential Components of Reading Instruction
(iv)Middle Grade Assessmerits

a. Middle Grades English Language Arts

b. Middle Grades General Science

c. Middle Grades Mathematics

d. Middle Grades Social Science
(v) Secondary Asssments \
Biology
Business Education
Chemistry
Earth and Space Science
English Language Arts
Family and Consumer Sciences
General Science
History
Mathematics
Physics

k. Social Science
(vi)K-12 Assessmenis
Art
Chinese (Mandarin)
English to Speakers of Otheanguages
French
German
Health
Music
Physical Education
School Counselor
School Library Media Specialist

k. Spanish
I.  Special Education.

Furthermore, the Stanford Center for Assessment, Learning and Equity (SCALE) of the Stanforditynly8A in collaboratio
with the American Association of Colleges for Teacher Education (AACTE), teachers and teacher educators in 2012 create
additioral teacher preservice testing system called edTAPh e ed TAP | s -basead, greerviteoassessmeat grocess
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devd oped to answer the essenti al guestion: Il s a new t2@l3)c he
I't claims to be the first #fAmultipl e meas urlreemphasiiagsttetlity and sy
methodology of edTPA which is practice based rather than writing of tests, edTAP (2013) recalls the famous statemehitby one
professors, Linda Darlinla mmond ( a professor of Te aledehingig ackon dorkioe laacehce r
make a lot of things happen in a classroom with a lot of kids, effectively. You cannot just have book learning. It isghoioepass

a papefandpencil test, or even to hataken a bunch of classes in education programe You have to be able to demonstrate
whet her you can actwually teach. 0

Therefore, Aithe edTAP process i s b uispetific alassraom thstraction @ekverdad dy af |
candidate, typically at the end of the studentheecn g or i nt er ns hi p apedpAB,r2018rKeyechacactefistias T A
of the process, consequently, is a portfolio developed and submitted by a candidate covering his or her actual teagtling anc
emphasis on planning, instruction, assessmentanal yzi ng teaching, and academic | &
candidate teaching and examples of teaching materials that demonstrate how the candidate planned instruction, adapesgit for

learnerg attending both to content andcetbevelopment of academic languédgend assessed st udeThéntheor |
candidate is assessed by qualified teachers and teacher educators who are experts in supporting beginning teacleefEAFinally,
(2013) further provides the followingformation:

The edTAP has been available nationally since the beginning of the 2012 academin yaae 2012, edTAP achieved an
exciting milestone as more than 7,000 teacher candidates in 22 states participated in a national field test. ThedBédd tes
showed that edTAP is a rigorous, valid assessine t hat can be scored reliablyé A
are considering edTAP for statewide use to license new teachers and/or to review teacher preparation programs. Institut
of higher education in some states have worked with policymakers to position edTAP candidate result to support prog
approval or have implemented edTAP as a progbased requirement.

With respect to the requirements to practice Law in the USA, the Manchester Metropolitan Universityn(2018jline publication
titled AThe Amer i(vovev.mmBaa.uk/cdfeera/quidasates:i o n 0

The USA is a federal system, with no nationwide qualification for lawyers. Rather each state sets its own criteria
permission to sit the state Bar Examination. Additionally, nearly all states require candidates to pass the Multistate E
Examnation (MBE) and the Multistate Professional Responsibility Examination (MPRE). Some states also require the pass
of the Multistate Essay Examination (MEE) and/or Multiskéeformance Test (MPT).

Most states insist on candidates holding an undengaseldegree (of any discipline) and completing a three year professional
Juris Doctor (JD) degree in the USKany states require the JD degree to have been obtained at a law school approved
the American Bar Association. N&BA accredited law schoolsay only qualify attendees to practice in the state in which
the school is situated. Students who have completed an LLM may qualify to sit the baneXalifornia, New Hampshire,


http://www.mmu.ac.uk/careers/guides

New York, Virginia, and North Carolina. The criteria for eligibility tkéathe bar examination or to otherwise qualify for bar
admi ssion are set by each statedbs bar association.

Apartfrom passinghe Bar Examination, receldws d the State of New York stipulates that an individual sipéind a minimum of
50 hours foRrawhBdnd tRe@uilrsement 0 before admission to the I
individuals after the Bar Examination to render free services to humanity and the New York State in iongactgositively on
society and help the State deal with an increasing number of legal cases which involve many persons without adequate

representationhftp://www.ny®urts.gov/attorneys/probono/baradmissionreqa.ghtml

The bro bono requirement for admission to the New York Bar announced on Law Day May 1, 2012 by the Chief Judge of New Y
Jonathan accordingto himmsecessi tated by t hesungentatceds to jultiaedgdp, & the sarhehtime helpireg
prospective attorneys build valuable skills and imbuing in them the ideal of working toward the greater good. It is aotithpbrt
the next generatioaf lawyers in New York embraces the core eswf our profession that so fundamentally include pro bono legal
a s s i s htg:Avweve.0yco(rts.gov/attorneys/probono/baradmissionrega.ghtmil

The Financial Industry Regatiory Authority, FINRA (2012) which regulates financial industry experts published what it called

AOperations Professional Qualification Examinat i oncanididaes S
with examination toms and the expected depth of knowleddecording to FINRA (2012), the purpose of the Operations
Professional Qualification Examination i s t oassopated with d EINRAe a

me mber , 0 c 0 \ae defined by FINR#A &ules1d30, understand their professional responsibilities, includinggkéatory
and control themes, as well as the importance identifying and escalating regulatory red flags that may harm a firmeits, dbsto
integrity ofthema r k et p | a c erullaetailsd ohtlee Openabohs Qualification Examination are availablevom.finra.org

In Europe, working in the patency industry is serious business and the European Paten(E®ffitenade it mandatory for
practitioners in the field to pass a professional qualifying examination, called European Qualifying Examination (EQHE)dyefore
could practice or represent applicants in any dealintisthe European Patent Officbt{p://www.epo.org/learningvents/ege.html

The EQE began in 1979, and currently sesnone of the most demanding professional examinatiorisurope. Over 7,000
professionals have passed the examimato far.The European Patent Office states that the primary purpose of the EQE is t
Afestablish whether the candidate has the requisite aptitu

The Institute of Chartered Shiplers, London boastsf awardingi Me mber shi p of the I nstitute
which it says is fia qualol fai cneatjioaon pwiatyhera ignl abhael irne peutnaattii oo
class professionals to the global shippimdustry The Institute which was established in 1911 celebrated its centenary year in 2011
A candidate aspiring for membership of the Institute must pass its professional qualifying examination and must alsot tzave spe
aggregate of four years in thedustry @ttp://www.shippingedu.com/ouretwork/instituteof-chartereeshipbrokers/icgprofessional
gualifying-examinaibns.htm). The examination covergeveral courseamong which arelntroduction to Shippingl.egal Principles

of Shipping Business, Economics of Sea Transport & International T8ageping Busiess, Dry Cargo Chartering, Ship Operations
and Management,anker Chartering, Port & Terminal Management, 8hgpping Finance



http://www.nycourts.gov/attorneys/probono/baradmissionreqa.shtml
http://www.nycourts.gov/attorneys/probono/baradmissionreqa.shtml
http://www.finra.org/
http://www.epo.org/learning-events/eqe.html
http://www.shippingedu.com/our-network/institute-of-chartered-shipbrokers/ics-professional-qualifying-examinations.html
http://www.shippingedu.com/our-network/institute-of-chartered-shipbrokers/ics-professional-qualifying-examinations.html

In Canada, Counseling like other professianstrictly regulated by the Canadian Professional Counselors Association (CP&A)
practi® as a Counselar Psychotherapist candidatéas to pass professional qualifying examinafmmProfessional Counseling
Practice and also a psychological test for selivareness. According to the CPCA http://www.cpca
rpc.cal/index.php/membership/qualifysegamination.htn)l theexamination covers areas such as:

(i) Clinical Assessment, Crisis Intervention, Suicide Assessment and Prevention

(i) TheCounselingProcess and Therapeutic Interventions

(iif) Loss and Grie€Counselimy

(iv) Communication and Conflict Resolution Skills

(v) Working Knowledge of the DSN

(vi) Professional Ethical Standards and Proof of Legal Liability Insurance

(vii) Fee Assessment, Professional Accountability, and Referral

(viii) Initial Client Contact, Maintaining and Dermining the Length of Counsal, Evaluation of Progress, and Closure
(ix) Awareness of one's own significant conflicts and losses

The CPCA states further that:

The Qualifying Examination consists of 200 multigh®ice questions based on the nine idemtit@owledge areas listed

above. The Qualifying Examination is an ofmok examination and is accompanied with a list of resources. There is a ter

day permitted timérame to write the Qualifying Examination. All examination results remain confidentisébertthe CPCA

Board of Directors and the applicant. The examinationss are marked by the CPCA Psychologist, who provides any feedba:
recommendations to the applicant. Applicants must submit a request in writing to indicate the date they wish tihe@eceive
examinations. The nerefundable application fee is $450.00. Once we receive payment via cheque, money order or cre

card to the CPCA, a copy of the qualifying examination and psychological test is sent to the applicant for completion.

Eperjesiand Rundstrom (2004)consultang at the Department of Optometry and Vision Science, Aston University, Birmingham,
United Kingdomc o mme n t ehd Profdssional @ualifying Examinations can be a daunting prospect for any optometrydtuden

They reiterated @t to become an optometrist, a candidate has to ultimately write Professional Qualifying Examinasioow
mastery of the sci endieo caunldararvti soifo no pttoo nceotnrtya cftr olme nfis e s 0 .

In Singapore, théllied Health Professions Cound2013 ensures that health practitioners within its jurisdiction which include
Occupational Therapists, Physiotherapists and Splegebuage Therapistsndergo appropriate professional qualifying examination.
(http://www.healthprofessionals.gov.sg/content/hfaigbc/en/leftnav/becoming_professionals/registraéipplicationguide

steps.html). The Council states that the Qualifying Examination (@Ean assessment of the professional knowledge and skills

expected oéllied healthpractitioners in Singaporé&o be eligible for the QE, the applicant must meet the following criteria:


http://www.cpca-rpc.ca/index.php/membership/qualifying-examination.html
http://www.cpca-rpc.ca/index.php/membership/qualifying-examination.html

a) Possess a degree qualification in the relevant discipline of Ommglatherapy or Physiotherapylhe entry requirement for the
professional course must be A Levels or equivalen

b) Have an employment offer to pti@e in Singapore

Candidates will only be allowed a maximuwh two attempts to pass the qualifying examination whscladministered by higher
educational institutions in Singapore on behalf of the CounCéndidates arenformed of theirqualifying examinatiorresults 4
weeks after the examinationCardidates who fail the qualifying examinati@me allowed to sit for a second (finafittempt.The
examination results are final, and no appeals on examinasoits will be entertained.

The Association of Chartered Certified Accountants (ACEstablished in 1904 and reputed totlhe global professionaddody for
accountants admits members to pra&cascounting, finance and management anywhere in the Wikl membershiphowever is
based on passing series of rigorous training and professjoaliflying examinations. ACCA states that it has d&2,000 members
and 426,000 students in 173 countriasd working througta network of 89 offices and centraad more than 8,500 Approved
Employers worldwide, who provide high standards of playee learning and development
(http://www.accaglobal.com/en/qualifications/glance/atetails.htm).

ACCA further writes that it does its work in the public interest and guaratitaeg#s members an@ppropriately regulated for the
work they carry out and, promoting principleased approaches to regulation. | t a | s othegubkcwalue sf accourding in
societyis promotedthrough intenational research and throughpeogressive stance on global issuesoatinuously extend the
reputation and influence of the accounting profession in the globe.

To be a lawyer in Ghandsoh (2013) gives an overview of the history and requirements of the profession there. He recalled that
legal profession in Ghana was introduced by the Gold Coast colonial administration starting with the establishment r@intlee Sup
Court of Judicatre for the colony byn ordinance ofhe Imperial Parliament in Westminster in 18¥6. t h Ghanads i n
the first President of Ghana Dr Kwame Nkrumah in 1958 established the Ghana School of Law. Thaeed&@ieana Legal
Profession Act (Act 32, BD) was enactewhich established the General Legal Council gadeit powers toregulate law practice in
Ghana.

He explains further that:

The Ghana system of legal education involves academic and vocational components. A person aspiring to practice la
Ghana mustindergo a university educatioApplicants for the graduate route to the legal profession must possess a 1st clas
degree froma recognized university. Candidates in this category will be required to complete gydaredulttime Bahelor

of Laws (LLB) programmepplicants for the standard route must possess three GC&/@& passes and three GCEL®vel
passes including Matheatics and English; or two GCE-level passes and five GCEL@vel passes including Mathematics
and English. Mature candides (over the age of 25 yearsust have credits in at least fivel@vels including Mathematics
and English Language. Candidates tims category who are shelisted must then pass a competitive examination and
interview round before proceeding to study a fgear, fulitime LLB programmeé Two years of vocational training at


http://www.accaglobal.com/en/qualifications/glance/acca/details.html

Ghana School of Law is mandatory for law graduates agpitinpractice law in Ghana. The Ghana School of Law provides
excellent professional legal education with seminar sessions on interesting topics that have global implications anel pupille
Fifteen weeks postall vocational training is also provided for ®ns who have qualified in common law countries outside
Ghana which operate a legal system analogous to that of Ghana. Final examinations are held at the end of the coul
Successful candidates are enrolled as barristers at Law and Solicitors of treEr@u@ourt on the first Friday of October
each yearé Foreign lawyers are permitted to practice in Ghana providing that they have the required qualifications from th
home jurisdiction, a letter of goextanding from their home bar, satisfied by the General Legal Council and pass the require
exam in Ghanain constitutional law and the customary law of Ghana.-Glbanaian citizens must demonstrate seven years
PQE in a country with a compatidlee gal syst em. 0

To conclude this section, it needs to be mentioned also that the regulation of the teachingoprofesspecome a global
phenomenon. The climax of the global regulation of the teaching profession came with the formation of the Internatiatjal (Wa
Forum of Teaching Regulatory Authorities (IFTRA) which has its headquarters at the General Teachinigf@@oMades, Cardiff,
Wales, United KingdomlFTRA comprises of the statutory bodies that regulate teaching in the various countries across the world. T
coming together of these bodies under one umbrella has provided great opportunity to set irlebeiciimarks for teacher
gualification and recognition criteria, ethical framework, professional development standards, templates for compargson of
teaching profession in member countries and for overall collaboration among the regulatory authohfies,, IFTRA further gave
impetus to the formation of the Africa Forum of Teaching Regulatory Authorities (AFTRA) which has the Teachers Registrat
Council as its headquarters. With the activities and influence of AFTRA, the African countrieguaemagng the regulation of
teaching and appropriate professional qualification examination is now seen as one of the pillars of teacher professibinaigsm
and in the world as a whole.

Therebre, the cases cited above makelear that professi@lism in the modern sense entails not only qualitative training in
approved programmes and institutions but also examinations or tests that can confirm the suitability of an individulaépefiare
licensed to practice independently as professionals.

1.3 THE PRACTICES OF PROFESSIONAL QUALIFYING EXAMINATION (PQE) IN
NIGERIA

In Nigeria, many professions haequally mae their mark by adhering to global standards and which is why their regulatory bodie:
are proud members of the global bodiggutatingthese professions. This fact is true lf@w, Medicine, RarmacyEngineering and
other professions in Nigeria. For instance, the Medical and Dental Council of Nigeria relates even with the World HegdiitiGOmnga

to the point that if the Council deniagy university accreditation in Nigeria, the information is sent to the World Health Organisatior
and various countries in that network will alserdeognise medical doctors that graduate from sugtiversity. This was the case in
2012 when the media iNigeria reported that Nigerian doctors frosrtain universities in the countmave been descognised by the



United Kingdom. It was later when the Medical and Dental Council of Nigeria restored the accreditation of such uniketdties t
graduate®f the universities were once again recognized across the world.

Therefore, if there is any sector of Nigeria that is aspiring and closing up with global benchmarks, it is the profesesmshe
medical, dental, legal harmacy and other fields, agiessional is not made until and unless appropriate degree is earned, followed b
internships and professional examinations which may be written, practical or a combination dMdsdtbf these professions also
take five years to earn their first degreesl admission to the degree courses must be based on at least five credit passes at ordi
school level which must include English and Mathematics, as thentagde. The Aw graduate proceeds to the Law School for
another one yeaof tedious full timeresidency study; the medical, dental, and pharmacy graduate equally undertakes strict
supervised internship. Even other professions like accountancy governed by the Institute of Chartered Accountants(lZAberia
and Association of National Accowrtts of Nigeria (ANAN), get their graduates to undertake several tasking preparatory studie
lasting for months and ending up in professional qualifying examinations in several fundamental accounting and finaesial cour

In comparison with medicine, Wg pharmacy, engineering, the teaching profession has not fared well because until tt
commencement of TRCN, it was an-efimers job with more thaamhalf of the teachers in the system being unqualified. Even with
the commenement of TRCN and oveenyearlong advocacy and blend of programmes to rid the professiguadks, the success
has beemmodest.Individuals are still foundin the classroomsas teacherscross the country without teaching qualification or
profesgonal certification The traning that teachers go through still vary and fall below the standards that lawyers and doctors pe
through. For instance, while doctors spend seven years, and the lawyers and engineers spend five years to earn theu dageees,
persons parading asdchers who never attended tertiary education while others have either three year Nigeria Certificate in Educe
or four year degree certificate. Again, while the law graduates head to Law School and the medical doctor undertakpsafteernsh
their gaduation, the teachers move straight to the classroom and start praetilsiog without registration by TRCN. This absurdity
has castthe teaching profession in lzad light and reversed its fortune as first among equals to being an underdog among t
professionsilt is such absurdity in the teaching profession that a professialifying examination ainegt addressing, in addition to
other effortdbeing made by TRCN and stakeholdersleal with quackery and poor quality of professionals in the. fiel

For purposes of illustration, a feiterature is reviewed at this point to show what other professions in Nigeria are doing to keep the
professional standards highhe following information about the legal profession in Nigeria areigeavby theNigerian Law School
(http://www.nigerianlawschool.edu.nbttp://mynisp.cony, the Nigerian Bar Associatioritp://www.nba.org.ngand other sources
(http://www.thepurposedrivenachiever.com/2012/11AtoMeecomelawyerin-nigeria.html;nOkoroma, 2013etc)

These are the requirements for membership of the pegtdssion:

() The individualmust have studied law at the university and passed the basic courses as stipulated by the Council of Le
Education in Nigeria.

(i) The individualmust have the qualifying certificate from Nigerian Law School by passing the Barirtatmns and be
ascertained by the body of Benchers to be a AFit and P

(ii)) The individualmust have been called to the Nigerian Bar by the body of Benchers.


http://www.nigerianlawschool.edu.ng/
http://www.nba.org.ng/
http://www.thepurposedrivenachiever.com/2012/11/how-to-become-lawyer-in-nigeria.html;n

Admission intothe Law degree programma Nigerian universities attracts the bestoring students in the Unified Tertiary
Matriculation Examination (UTMEYrganized by the Joint Admission and Matriculation Board (JAMB). The ordinary lelgcts
required for the study include English Languagégrature in English, and Mathematicdhigh must bgassedt credit levelThere

may also be direct entry admission for candidates with Nigeria Certificate in Education, Higher National Diploma or fieiestTbeg
candidate spends five years for UTME route or four years for the direct enteyand upon graduati earns LL.B degreelhen the
candidate udertakes the one year studies at the Nigerian Law School (set up by the Legal Education Act of 1962). The one year ¢
terminates with the Bar Part Il examinations leadmthe award oftie B.L certificate. The candidate is consequerdlied to the

Bar by the Body of Benchees provided by the Legal Practitioners Act. This is followed by enrolment as a Legal Practitioner at tf
Supreme Court of Nigeria

Persons educated in foreigiountries can only practice law in Nigeria after being trained at the Nigeria Law School. For this
purpose, the course is brokero two parts.The first part- Bar Part | - is designed for persons educated in foreigantoes.

The courses taken af@onstitutional Law, Criminal Law, Nigeria Leg8ystem and Nigerian Land LaWwhe second part is

for all students whether trained in Nigeria or not. The courses taken include Civil Procedure, Company Law and Commer
Practice, Criminal Procedure, Law @vidence, Legal drafting and Conveyancing, Professional Ethics, Legal Practitioner's
Accounts, Law Office Management anen@ral PaperFor the students trained outside Nigeria therefore, they must first take
and pass the Bar Part | examinations beforeytltan join the students trained in Nigeria for the Bar Part Il couf$ese
courses Bar Part | and Bar Part Il are taught by the academic staff of the Nigeria Law School and outside €3pdgss,
Senior lawyers and accountantss who are called in d deliver lectures from time to time.
(http://www.thepurposedrivenachiever.com/2012/11Ao0Mecomelawyerin-nigeria.html)

The Medical and Dental Practitioners Act CAP M8 of 2004 which established the Medical and Dental Council of Nigeria (MDC
alsogave it powers to regulate and control the medical and dental education and practice inINigtiathe MDCN (2006) called
AThe Red Book: Guidelines on Mini mum St apitdssertd &s oveffall avieodty to a |
regulate medical and dental education in Nigeria thus:

One of the statutory functions of the Medical and Dental Council of Nigeria is to approve the institutions at which €ourses
training are to be given for persons who are seeking to become meritieesMedical and Dental professions as well as the
courses of instruction prescribed and the qualifications to be granted by such institutions. Council also has the raggponsib
for supervising the nature of the instructions and the examinations letaithg qualifications to be granted in these cases
(vide Medical and Dental Practitioners Decré. 23 of 1988, Sections | (288( | a & b) and 9 (1,3 &), after several
reviews, the enabling Act is now CAP MS8. In pursuance of these duties, the Medical and Dental Council of Nigeria se
visitation panels from time to time to inspect newly established medical schools with a view to approving formally th
training programmes as required by the law.



The MDCN Red Bok spells out in detail thetepby-step conditions that must be compldh by every faculty of medicine or
medical institution before the courses could be accredited and experience saiotie tIDCN had meticulously adhered to the
provisions of itsRed Book. This explainehy some Nigerian universitidgave lost the accreditation of the MDCN and faced a lot of
negative publity in the local and international mediahd Red book specifiethe quantity and quality of academic personnel,
physical infrastructure and facilities, admissions criteria and number of students to be admitted, coursggsaanoh@s that must be
runand no medical institution expeagimccreditation dares to violatee provisions.

The MDCN further sets conditions for the registration and licensing of medical graduates, which includes supervisegsinterns
which have iAbuilt practical tests and reports that htie MDCN to determine the suitability of the medigahduate to practice.
Thushe MDCN in its Red Book, chapter five titled ARegul ati
Schools for Pract asfadlows:n Ni geri ao stipul ates

The Medical and Dental Practitioners Acts CAP B804 in Sections 8, Il, 12 and I. stipulates the conditions that must be
fulfilled by a medial or dental graduate before meay be registered and licensed to practice in Nigeria and the circumstances
under which such a registration or licensure couldeffected. The Council considers it pertinent therefore to include in these
guidelines relevanregulations which are necessary to be brought to thecadaf all graduating medical andental students

to enable them achieve the appropriate type of redistrawithin the stipulated periods and secure the licence to practice.
Provisional Registration: Internship New graduates from medical and dental schools need to be registered provisionall
before they can embark on their first stage of medical or dgné@kice, which is the internship training. Every medical or
dental graduate of a medical school must undergo a twelve month péiiaternship in a hospital recognized by Council for
that purpose before he can be futlygistered. This internship musé undertaken and compdel within twenty four months
from the date of graduation. A medical or dental graduate ¥dils to complete the internshipithin the stipulated period
may be required to sit and pass Council's assessmenl examination befordobdudynregistered.

Therefore, all new graduates must endeavour to obtain their provisional registration with minimum delay after passing th
final examinations to enable them secure house jobs early enough to complete their internship withpolétedsgeriod.
Graduates who find it difficult to secure placements for internship should report without delay to the Registrar of Counc
Doctors who are provisionally registered should note that the registration is valid for only two years. FuligegisAll
doctors who have successfully completed their internship training are required by law to obtain their full registratien befo
further medical practice. It is illegal for a doctor who is not fully registered to practice on his own withoutataatis
supervision. Annual Practicing Licence: All doctors, irrespective of their status or age, are required to obtain an annu
practicing licence. Any doctor who has not ddims would be practicing illegally.

Registration of Foreign Mdical Gradiates: Nigerian graduates of accredited Foreign medical schools are entitled to
provisional registration upon their return to the country to enable them undertake their internship. However, Nigeric
graduates of unaccredited foreign medical schools, abasedll expatriate medical doctors from all foreign medical schools,
who do not possess recognized professionalgrastuate qualifications, are required to sit and pass Council's assessment
examination before they can be istigred. The Nigerian who psss the assessment examinatoould be eligible for



provisional registration to enable him do his internship while the expatriate who passes the assessment examination woul
eligible for limited (Temporary) registration and would be renewable as specih the certificate. Temporary Registration:

All expatriate doctors are by law allowed only limited Registration (Temporary Registration) which must be tied on a spec
employment. A doctor on limited registration would be breaching the law if he@dpemanaged on his own a private health
institution, be it a clinic or a hospital. Registration of Additiorialialificatiort All doctors who have obtaied additional
professional post graduate qualifications either in Clinical or Basic Medical Sciemeeequired to register them with the
Council before they can put themselves forward as specialists. Doctors who fail to do this but continue to keldethent

as specialistare doing so illegail. (MDCN, 2006)

The Council for Regulation dEngineering in Nigea (COREN) also haa very tight grip on the practice of engineering in Nigeria.
Like the laws of the MDCN, TRCN, Pharmacists Council of Nigeria, the COREN law gives it powers to determine persons who cc
practice engineering in Niger set standards for the practice and monitor the compliance by engineering educatices faodlt
institutions and practisg engineers themselvesttp://www.coren.gov.ng COREN registers not only engineers lalso their
engineering consulting firms; and prescribes and enforces the conditions for such registration. On its website theafull selstgd
details of the regulain by COREN are displayed

In Section 1 (i) subsections (a) and (b) and subse¢8pnf Section (4) of COREN enabling decree, Council is empowered to
determine who are engineering personnel and to register théheir respective register€ouncil has been able to regulate,

as contained in its publication CP3, that a person desitingecome a registered Engineering Personnel must, after obtaining
the approved/accredited required academic qualification, must have four (4) yeamgrpdsate experience which must be
under the supervisionf@ senior registered EngineeCouncil belires thatthe continuing effectiveness af engineering
personnel depends on his contact with a recognized professional society and therefore advises engineering personnel to b
to a recognized professional society.must be emphasized that membgyshii a society does not by itself grant automatic
right to registration. Council still needs to satisfy itself that the academic qualification is registrable for the catggicey

for.

COREN gave the following as list of entry qualifications into vewious professional cadres such as engineers, engineering
technologists, engineering techiaigs, and engineering craftsmamd the abbreviation to be used by the various cadres

() B. Sc, B. Eng, B. Tech in Engineeringigher National Diploma KIND) in Engneering from COREN accredited
polytechnics or minotechnics. Btional Diploma(ND) in Engineering from accredited Polytechnics or Monotechnics

(i) HND in an Engineering field + COREN accredited PGD in the same field e.g. HND Civil Engineering + P@D Civ
Engineering

(i) Degrees in Engineering from East Bloc translated as B. Sc in Engineering

(iv) Full Technological Certificate (FTC). Advance Technician Diploma. Trade Test


http://www.coren.gov.ng/

(v) Diplomai Engineer from Continental Europe. Diplom@raduatefrom Continental Europe. r@ft Certificate from City
& Guilds.

(vi) Degrees in Engineering from the East Bloc translated as M. Sc. B. Tech in Engineering from some accredited Amer;
Universities as contained in ABET list.

(vii)  New B. Sc in some countries in Eastern Bloc as degree

The abbreviations are:

() Registered Engineer shall use the abbreviation "Engr" before his name

(i) Registered Engineering Technologists shall use the abbreviation "Engn. Tech" after his name.

(i) Registered Engineering Technician shall use the abbreviation "Béigh his name.

(iv) Registered Engineering Craftsman shall use his full title "Craftsman™ with his trade in bracket under his name.

Specifically for registration of foreign engineers and their firms, COREN law and guidelines provide that:
(i) Foreign Enginearthat are given provisional registration cannot register a 100% owned Engineering Consulting Firm.

(i) Foreign Engineers who are COREN registered and desire to register a Consulting Firm can only do so in Partnership
the Nigerian Engineer

(iif) The Partnership agreement must put the Nigerian Engineer on the Lead as a major shareholder (i.e 55% of the sh
while his foreign counterpart holds a minority shareholding.

(iv) Consulting firms should reflect the fact that they are consulting firms whenerggswith Corporate Affairs Commission
(CAQ).

(v) Memorandum of the Association should specify that the company is solely in consulting business.

One more example of how Nigerian professions deal with registration afsprohalsis the case of the Institute of Chartered
Accountants of Nigeria (ICAN), which is one of the most famous for administration of professional qualifying examinaig@mia N
ICAN (2010)provides details for the training and examination of candidatesdimtg to register as professional accountantstbed
categories of registration, and indicathat its training and examination syilas adheres to the requirements of the International
Accounting Education Standards Board (IAESB) of the Internatiorggriaéon of Accountants (IFAC) and the World Bank Report
on Observance of Standards and Codes (2004). The accounting training or education goes through three stages known
Foundation Level which is knowledge based; the Intermediate Level whicHisskelsed; and the Professional | and Professional Il
levels which are areas of essential and core competencies. Candidates have to jpagerekaminations choosing a minimum of
one and a maximum of three faculties of interests out of the six facuiaenely: (i) Audit, Investigations and Forensic Accounting
(i) Taxation and Fiscal Policy Management (iii)Consultancy and Information Technology (iv) Insolvency and Corperate R
engineering (v) Public Finance Management and (vi) Corporate Finance Marage

The two categories aféhartered AccountarandRegistered Accountanwith the following criteria as set out by ICAN (2010):



(i) A person shall be enrolled as a Chartered Accountanfi)ifHe/she passes the qualifying examination for membership
conducted by theCouncil of the Institute and completes a prescribed practical training utheerelevant sections of the
syllabus. (ii) He/she holds a qualification granted outside Nigeria and for the time laeicepted by the Institute, aid)
He/she stsfies the Council of the Institutikat he/she had sufficient practical experience aserountant.

(i) A person is entitled to be registered as a Registered Account@htHé/she satisfieshe Council of the Institute that
immediately before thappointed day (i.e.September 1, 1965), he/sd®ehad not less than five yeasperience as an
inspector and auditor of company affairs under the provisions of the Compamieslied Matters Act, 199

| CAN further states ¢t isactalldivad tarset ngbaepublicprfactide hsean aceosntamt until the/she has applie
for, and has been granted a licence to practice by the Council, and a member is not eligible for this licence untishéistee ha
continuous period of thirty monthefore or after or partly before and partly after becoming a member of the Institute, been employs
in a responsible accountancy position in the office of a qualified accountant in public practice in Nigigvbere in accordance
with the Membership®l es 12 and 13 made in pursuance of Section 15¢( 2

After this extensive review of professional requirements and practices in Nigeria, it could be observed that professiohatizat
taken its grip on Nigeria and the tide istrabetting. Under this circumstance, inability by the teaching profession to regulate an
control its services in like manner only poses danger to the profession and leads to loss of public respectability prabpacter

for teachers. This partiallgxplains the need to properly regulate teaching in Nigeria which includes the case of institutionalizing
PQE culture for the profession.

1.4 RATIONALE FOR TEACHER PROFESSIONAL QUALIFYING EXAMINATION IN NIGERIA

There are many compelling bases for ititeoduction and institutionalization of teacher PQE in Nigeria. Some of these bases are tt
need for quality assance;the need to place teaching on the samdeptal with other professionsged to conform tinternational

best practices and internatia | teaching counci | s @andadity oflthe PQEotm mointaut dapsfin teaoherw
education and therefore serve as needs assessment that reveals areas for further training and retraining of teachers.

The need for Quality Assurance

TRCN enabling law as the laws of other professional regulatory agencies in Nigeria gives it power to regulate and ¢eatiuhtpe
profession in Nigeria in all its aspects and ramifications. This regulation covers teaching at all levels of thenesistatio in
Nigeria from early childhood education to the university level; it also covers teaching in both the public and privatenatucat
sectors; it covers teacher education as well as teacher practice; it covers professional ethics as wgbiagdomiessional
development; etc. Specifically, TRCN Act CAP T3 of 2004 gives TRCN the following responsibilities:



(i) Determining who are teachers for the purpose of this Act.

(i) Determining what standards of knowledge and skills are to be attained by pseskisg to become registered as teachers
under this Act and raising those standards from time to time as circumstances may permit.

(iif) Securing in accordance with the provisions of this Act the establishment and maintenance of a register of teachers anc
publication from time to time of the lists of those persons.

(iv) Regulating and controlling the teaching profession in all its aspects and ramifications.

(v) Classifying from time to time members of the teaching profession according to their level of trainingldioeipn.

(vi) Performing through the Council established under this Act the functions conferred on it by this Act.

TRCN Act (2004)in sections 7 and firther empowers TRCN to approve institutions intended for the training of teachers in Nigeria
Some of hose provisions are captured below:

7(1) The Council may approve an institution for the purposes of this Act and may for those purposesdapprove

(&) any course of training at any approved institution which is intended for persons who are sebkicgne or are
already teachers and which the Council considers is designed to confer on persons completing it sufficient knowledge and
for admission as professional teachers ;

(b) any qualification which, as a result of an examination taken in oetipn with a course of training approved by
the Council under this section, is granted to candidates reaching a standard at the examination indicating in the apaion of
members of the Council that the candidates have sufficient knowledge andskititice the profession.

(2) The Council may, if it thinks fit, withdraw any approval given under this section in respect of any cours
qualification or institution, but before withdrawing such an approval the Council 8hall

(a) give notice that iproposes to withdraw such approval to each person in Nigeria appearing to the Council to be
person by whom the course is conducted or the qualification is granted or the institution is controlled, as the casanthy be ;

(b) give each such person anpaptunity of making representation to the Council with regard to the proposal; and

(c ) take into consideration any representation made in respect of the proposal in pursuance of paragraph (b) of t
subsection.

(3) Any period during which thapproval of the Council under this section for a course, qualification or institution is
withdrawn, the course, qualification or institution shall not be treatedipproved under this sectidout the withdrawal of
such an approval shall not prejudice thegistration or eligibility for registration of any person who by virtue of the approval
was registered or eligible for registration immediately before the approval was withdrawn.

(4) The giving or withdrawal of an approval under this section shall ledfiezt from such date, either before or after
the execution of the instrument signifying the giving or withdrawal of the approval, as the Council may specify in tt
instrument ; and the Council shal



(a) publish as soon as possible a copy of every misttument in the newspaper ; and
(b) not later than seven days before its publication as aforesaid, send a copy of the instrument to the Minister.

8.0 (1) It shall be the duty of members of the Council to keep themselves informed of the dature of

(a) the instruction given at approved institutions to persons attending approved courses of training ; and
(b) the examinations as a result of which approved qualifications are granted ;

and for the purposes of performing that duty, the Council may appather from among its own members or otherwise,
persons to visit approved institutions, or to observe such examinations.

(2) it shall be the duty of a person appointed under subsection (1) of this section to report to the C@uncil on

(a) the suitiency of the instructions given to persons attending approved courses of training at institutions visited |
him ;

(b) the adequacy of examinations attended by him ; and

(c) any other matters relating to the institution or examinations on which tinectanay, either generally or in a
particular case, request him to report,

but no visitor shall interfere with the giving of any instruction or the holding of any examination.

(3) On receiving a report made in pursuance of this section, the Coungiliintathinks fit, and shall if so required by
the registered members send a copy of the report to the person appearing to the Council to be in charge of the institutic
responsible for the examinations to which the report relates requesting thangermake observations on the report to the
Council within such period as may be specified in the request, not being less than one month beginning with the date o
request.

TRCN Act provides that it is a criminal offende practie teaching in Nigeria withoutegistration. The Act alsprescribesa
punishment of two year jail term or fine or both as the court of law may decide and the punishment stfe botualified person
practisng teaching as well as his or her employestased in the law.

Therefore, the exercise of these powers given to TRCN by law to regulate teaching in Nigeria implies a power to asalityedhe qu
education (both the theoretical and practical dimensions) given to teachers in .NigeriRQE is pa of this quality assurance
resmnsibility. Quality is generallgefinedas #Af i t ness for purposeo, and quality as
fits a desire or purpog®ational Assessment and Accreditation Council of India and Caommalth of Learning2007) In this case,
quality assurance for the teaching profession is a process to determihenthetteacher education ungieme by candidates fits the
purpose anticipated by the goals and philosophies of teacher education ila BigeTRCN by law has a great role to play in the
process.



The PQE as part of that process will help TRCN and stakeholdersatsuee themselves that certificates carried by individuals are
truly earned and that the candidates possess the knowdadgskills portrayed by such certificates. It will also help to discover
guacks, fraudsters, and those who passed their examinations at teacher training institutions through examination nraliiractice.
process, public confidence about teachers antetuhing profession will be strengthened and quality of education can also rise.

Need to place teaching on the same pedestal with other professions

The 83" Conference of the National Association of State Directors of Teacher EducatioBestification (NASDTEC)held in
Austin, Texas, June-92, 2013. The NASDTEC draws its members from all 50 States of the USA and some provinces in Canada
the State Directors of Teacher Education and Certification are the actual government ageaciestate that are responsible for the
registration and licensing of teachers in the UBAuvas therefore aimportant conference to any teaching regulatory authority in the
world and TRCN top leadership attended the conference and was privileged tmtiramée discussions with the very agencies
responsible for teacher testing and licensure. One of the key speakers at the conference was Ronald Thorpe, Presidént anc
Executive Officer of the National Board for Professional Teaching Standards (NB&W&Y important nationaboard thatissues
teachers with professional licensure that enables them to teach anywhere in the USA after passing a most competaivensét of n
tests and meeting other national requirements. The paper presented rpg 8d3)t i t | e d, ASet te Togarda |
E x ¢c e | WHeserveseadairly extensive review here to see why teaching must live up to the stafiti@rdsher professions amchy

PQE in particular is a worthwhile exercise.

According to Thorpe, the NBFSTwas created in 1987 and:

It was based on the model that the other professions have long used and on top of which they have built theButuccess
there is one serious difference. In all of those professions, Board Certification is the norm, not the exceftisrwhat
every member of the profession aspires to, and every step of the career path from day one in a preparation program onwe
designed to prepare practitioners to achieve Board Certification.

In medicine, for example, every course that a medical student takes is designed not just for the M.D. degree or tbe licen
practice that is issued by the stété is designed for suces on the medical specialty Board that doctors sit for at the earliest

possi ble moment following residency. The result of thi
Board certified, and 98% of physicians who sit for the Bsegrass. This is in stark contrast to teaching where fewer than 3%

of teachers are Board certified.

And the medical profession doesndét allow anyone to com
send your child into surgenotmo r r o w, and your surgeon said to you: il
good, 060 you wouldnoét feel very confident. And by the wa

that is what we do every day in educatio



The sensitive point that Thorpe is making in this passage as in his entire paper is that teaching ought and shouldrbeqlated
footing with all other noble professions and each and every of those standards and best practices that havel défapead dhese
other professions ought to be tenaciously implemented for the teaching professaentally, while teachers in the USA have done
so well in aspiring to and acquiring state licensure through PRAXIS, they seem to have bothered lestdp fyother to strive to
earn the certification of the NBPTS. However, the NBPTS is not relenting but tirelessly sensitizing teachers and expecting
improvement irterms of the numbeaspiring to become nationally and board certified.

He further prased medical practice as being closest to ideal professional practice and emphasizes the need for teaching to catch |
even exceed medical practice in terms of professional standards and practices. Thus he stated:

Medicine isnoOot perfect. No profession is. But | t hink
closetoitLet 6s take a qui ck | ookbetaase iktellaus sométleng impostanto Payl Starrfwrote & o
book called AThe Soci al Transformation of American Med

story.

filn the 19" century, the medial profession was generally weak, divided, insecure in its status and its income, unable t
control entry into practice or to raise the standards of medical education. In the twentieth century, not only did physicians
become a powerful, prestigious, and wealthy profession, but tweceeded in shaping the basic organisation and financial
structureof A\ner i can medi ci ne. O

You see, just 100 years ago medicine was a nmiBssre were as many as 400 medical schools in this country (USA) in the
late 19" century, most of which were proprietary. You could go down the street to the Ron Thorpe School of,Ndemficine
down your money and by taking as little as two 16 week courses, call yourself a doctor. It took decades for medicine to r
the pivot and become what it is todayd it was doné Professor Starr recounts by physicians.

The above inspirational argument by the Chief Executive Officer of the NBPTS simply instructs the teaching profession to
competitive and to attain heights that are already acclaimed for other professions. This therefore is additional caapetiing r
make the PQE, which is part of the hallmark of the other professions, a requirement for the teaching profession.

Need to conform to international best practices and international teaching councils’

regulations and frameworks

Teaching has becongtobally regulated and the teaching councils in the various countries and continents have established bodie
collaborate to raise standardkthe profession across the globe. The global body is the International Forum of Teaching Regulatc
Authorities(IFTRA) with its headquarters at the General Teaching Council for Wales, Cardiff, Wales, United Kingdom. There is al
the Africa regional branch of IFTRA called Africa Forum of Teaching Regulatory Authorities (AFTRA) which has TRCN as it
headquarters.



The teaching regulatory authorities and statutory agencies responsible for the regulation and control of the teachorgiprtifess
various countries. For instance, TRCN is for Nigeria; in Kenya is the Education Service Commission which is actaidbibaty
dealing with not only employment of teachers but also regulation of the profession; in Uganda there is the Education Set
Commission which functions like the one in Kenya; in South Africa, there is the South African Council for Educatexsenaimd
countries wihout specific Teaching Councilthe national Ministry of Education represents the country in AFTRA. AFTRA equally
had national teachers unions and international development partners as merobsesver status. AFTRA/IFTRA thereboiare
critical intergovernmental agencies that inface with teachers directly and impact heavily on the education system in the respectiv
countries. Consequently, any country that ignores international benchmarks set by such serious internatsdiaal domekrso at great
risk to the international professional career and status of its citizens. These umbrellas are currently setting umahteactier
mobility protocols, teacher qualification frameworks, teacher recognition criteria, globakgoofal development benchmarks,
ethical instruments, etc which will enable teachers from complying countries to be admitted to teach anywhere in theaoonitinen
the world with the same terms and conditions of service as teachers in the host ctienérys @lso a mandatory letter of credence or
reference that teachers travelling outside their countries must obtain from the teaching regulatory authority of theurtonferc
submission to the teaching regulatory authority ofhibst country. Theeport on this letter must show that the bearer is registered and
complied with the extant provisions of the home couwvduat y 6
cannotbe guarantee acceptability in the new country. Conclusively, therefore, the PQE is part of the emerging global benchmark
satisfying international requirements and giving credibility to the teaching profession.

Ability of the PQE to point out gaps in teacher education and therefore serve as needs

assessment that reveals areas for further training and retraining of teachers:

Teacher education is a continuous process and does not terminate vgignvpre education. Therefore the need for test atestang

of teaders cannot be owamphasized. It has the capability to point out gaps in education already undergone by individuals a
thereby assist to determine the efficacy of existing teacher education and the future training needs of thdndhishexspectthe
assessment is not a punitive exsecfor candidates but tensure that there is appropriate data and informed opinion about teache
competences in the country.

A case-reft et ®stof c a-exdmindteonn of candiades seekimg adsmeinto Nigerian universes after they had

sat forJ] A MBWIME (Unified Tertiary Institutions Matriculation Examination). Thetesting by universities popularly called Post
UTME was at a time one of the most controversial issues in the Nigenamtied system. However, the test has nbacome
institutionalized and a fAnor mal 0 pr towllyrelye@ .the BRDtp ddmit candlidates, r e
but the universities argued thttey required a parallel test for the candidates for quality assurance which includes determining t
correlation between the scores of candidates in the UTME andJFOHE administered by the universities. This correlation clearly
showed candidates paradiUTME scores that they did not merit and apart from the opportunity the university now has to deepen 1
screening of students before admission. Thigséing has largely succeeded leading to its wide application throughout Nigeria.



The PQE may plagimilar role but goes far beyond that in its significance because it should be more rigorous and the preparatior
the examination should be additional learning experience for beginning tedobees, since most candidates aeey examination
conscias, thedesire to excel in the PQE will encourage them to expand their learning efforts and horizon and engender a great de
selfdevelopment effort<One othelimportance of rdesting is that the institions that produce the teachers willkept ontheir toes
knowing that another independent tébe PQE)Wwould be conducted to check the quality of training and initial examination given to
the candidates.

1.5 THE 2008 PROFESSIONAL QUALIFYING EXAMINATION FOR TEACHERS IN NIGERIA

It needs to be put on record that teachers in Nigeria had earlier (in 2008) successfully commenced PQE as an entry feqtieement
teaching profession. However, that first PQE took the form of a pilot exercise to help determine more realistic ealdyaisei for
future administration of the examination. The PQE was therefore suspended after the first attempt in 2008 in order ta devel
benchmark (which is this document) that will eventually institutionalize it.

In 2008, allthe 50136 candidatesho applied between the months of August and October that year for registration wrote the PQ
This included teachers at all levels from primary to secondary school teachers, university lecturers and those in ecdllegd®of

and polytechnics. A Natrd PQE Committee was constituted by TRCN chaired by the Dean, Faculty of Education, University ¢
Nigeria Universitythatcoordinated the development of test items. Then TRCN went into partnership with JAMB in order to print ar
mark the questions usintfAMB advanced technologies. Every state capital in Nigeria including the Federal Capital Territory had
PQE. In a single day the questions were administered nationwide, supervised by the National PQE Committee, TRCN and J
officials. The PQE had 100 mztive/multiple choice questions apdnted exactly like JAMBJTME questions. It was therefore easy

to use machines to mark the answers and results for all 50,136 candidates were released online within 24 hours afteattbr.exam
It was an unprecede&sd examination administration feat that was hailed by the public.

Results showed that 57% of the candidates passed the PQE with pass mark put at 40% while 43% failed. The results sent ¢
signals about the quality of teachers. By the rules guidiedP@E, the 43% of the candidates who could not score up to 40% were
denied registration and asked wait for the next batch of PQE because the PQE was then scheduled to hold twice a year.
Incidentally, when the PQE was suspended, all those candiddtesggtered without retaking the examination and generations of
teachers before and after them had escaped the PQE. But with this new benchmark, PQE has come back to stay and taadidates
longer get registered unless they comply fully with the gious of this benchmark including passing the PQE.



CHAPTER TWO
STRUCTURE OF THE PQE NATIONAL BENCHMARK

2.1 Key Reference Documents

In accordance with best practices, the PQE did not attemptinwert new curricula onew academic standards but rather to blend
existing National Academic Minimum Standards which have already been approved by TRCN and the other agencies supery
teacher education in Nigeria. Such curricula standards were also the same ones usedblygheducation institutions in producing
beginning teachers who will write the PQE. Therefdres a test of what is expected of teacher education institutions to have imparte
on thar beginning teachers. This benchmark further ensured that all edeslido not write the same test but instead write test in
accordance with their category and minimum standards used during their teacher education. For instance, a Categowythogeacher
highest academic qualification is the Nigeria Certificate in EducdiNCE) is expected to focus attention on the NCCE Minimum
Standards for NCE teachers; a graduate teacher (Category C or B) is to focus attention on the First Degree AcademicBenchma
Education issued to universities by the National Universitienr@igsion or the Post Graduate Diploma in Education (PGDE) and
Professional Diploma in Education (PDE) regulated by TRCN; while very advanced teachers with PhD and Professors should
special note of the PaeBtoctoral Diploma in Education (PDDE) also uated by TRCN. In all of these cases, all candidates have the
same courses to write but the level and depth increases from the Category D to Category A teachers.

Basingthe PQE on existing benchmarks doest however precludeandidates from being examneid inany other curricul@r subject
matterthought fit for teachers of the twenty fir€entury. Therefore, candidates are not to overlook any curricular specifications in
this Benchmarlor other related national and international curricular specificagees if such is not fowuhin the actual syllabussel
during theirpre-service days.

In summary, the following documentseahe keyNational Minimum $andards utilized and blended tbrs Benchmark:

() Nigeria Certificate in EducatiofNCE) Minimum Standards for Early Childhood Care and Primary Educé®onb2)- by the
National Commission for Colleges of Education (NCCE);

(i) Nigeria Certificate in EducatiofNCE) Minimum Standards for Gemnal Educatiorf2012) i by NCCE;

(i) Benchmark Minimum Academic Standards for Undergraduate Programmes in Nigerian Univ@8@i&s by the National
Universities Commission (NUC);

(iv)Post Graduate Diploma in EducatiGDE) National BenchmarK2011)i by Teachers Registration Council of Nigeria
(TRCN);

(v) Professional Diploma in Education (PDE) National Minimum Standards (2008 RCN;

(vi) Post Doctoral Diploma in Education (PDDEpy University of lbrin in collaboration with TRCN;

(vii) Professional Standards fiigerian Teachers (2011)by TRCN;



(viii) Minimum Standards for Basic and Senior Secondary Education (2008)the National Educational Research and
Development Council (NERDC);

(ix) The National Policy on Education (2008by the Federal Republic of Nigeria;

(x) National Policy on Teacher Educatidrby the National Council on Education;

(xi)Minimum Standards for Basic and Senior Secondary Education (2008) the National Educational Research and
Development Council (NERDC)

(xit) Information and Communication Technology Education: A Curriculum for Schools and Programme of Teacher
Development by Division of Higher Education, UNESCO, Paris (2002).

2.2 Categorization of Teachers and the PQE

The Arizona K12 Centre (201p.5 st at es t hat , -ciangm@pogulatiorsof studeate thahrapresent @ wide range of
socieeconomic, academic, and linguistic diversity. This challenges teachers c onsi st ently wor k to i m
Writing on the crua | need for reflective teaching practice, the Ari
professional learning occur in daily interactions among teachers, in which they assist one another in improving lessoing, deep
understading of the content they teach, analyzing student work, examining various types of data on student performance, and sc
the myriad of pr ob [The @entretrdcegyized tlhedaet that ghe staged af yeacher devel@reseobmplex and
sophisticated phenomenon. Therefore, it analysed what it termed isdchegr ees of dedp mieslt iaca tiit direo
development that represent what a teacher knows, values, or is able to do at various points along a developmentabtantinuur
teacherdés career. o It |Iisted those stages of teacher deve

() Developing i A stage of development in which a teacher still relies on more experienced colleagues for support. A develop
teacher is movingpward becoming more setfirected and independent in his or her practice.

(i) Applying i A stage of development in which a teacher is able to teach independently. An applying teacher internalizes
easily applies what he or she has learned about teaching.

(iif) Integrating — A stage of development in which a teacher is fully skilled, confident, and able to integrate complex elements
instruction, curriculum, and professional development into that practice. An integrating teacher moves beyond the elassroc
his or her teaching by engaging in collegial relationships and miofeed growth activities, and @ften a leader among peers.

(iv) Innovating — A stage of development in which a teacher consistently innovates and creates in all areas of teaching
professional development. An innovating teacher is a leader in the school, district, and local community, that conthibutes tc
broader education camunity, often through staff development, classrdmmsed research, articles, and professional journals.

This view lends credende the factthat all teachers are not equal in academic credentials, competences and experience. Therefor
presupposes #t teachers whdiffer in these respects will write professional qualifying tests that are significantly different in depth
In Nigeria, several existing benchmarks lend credence to the fact that academic qualification is one of the most inngstithat ya
for categorizing teachers. For instance, the National Policy on Education (2008) states that holders of the Nigerige @Gertifica
Education (NCE) are prepared basically to teach at the primary and junior secondary school levels while holdersroftbachetbe g



in Education are prepared to teaahthe secondary school level. At the tertiary level, the various academic and staffing benchmar
produced by the National Universities Commission (NUC), National Board for Technical Education (NBTE) andtitimalN
Commission for the Colleges of Education (NCCE) which are agencies supervising university, polytechnic and collegesoaf educ:
programme, respectivelyequire basically that only holders of Masters degree shealchtat that level. |80, it hasbecome a
universalprinciple that only holders of @&torate degree and who are teaching in the universities could be promoted to the rank
professors. These academic and administrative norms in Nigeria are in line with the belief that teachersacaa laeaprding to

their academic qualifications and experiences. It was based on these and other realities that TRCN (2005) classifiedadachers
namely:

(i) Category A1 Teachers with Doctorate Degree in Education or PhD in other fields plus @ntggdalification such as the
Nigeria Certificate in Education (NCERost Graduate Diploma in Education (PGDE), Professional Diploma in Education
(PDE) or Post Doctoral Diploma in Education (PDDE).

(i) Category B1 Teachers with MasteDegree in Education or Master Degree in other field plus PGDE, PDE or PDDE.

(iif) Category C 1 Teachers with BachelsDegree in Education or Bachelor Dedi¢igher National Diploman other field plus
PGDE, PDE or PDDE.

(iv)Category D i Teachers with Meria Cerificate in Education ol ear Diploma in Education Programme approved by TRCN
for Colleges of Arabic and Islamic Studies or Christian Theological Colleges.

Accordingly, theProfessional Standards for Nigerian Teache(SRCN, 2011) and the PQE national blemarks are organized
along these categorisations such thdtile all teachers are expected to exhibit competefaresame pedagogical themémwever,

the depthand varietyof expected competenceary according to theategories or academic qualifications and levels of expermhnce
the teachers

Learning Forward (20)3an international association of learning educators bas#¢ueitJSA (formerly called the National Staff
Development Councilvhile stressing the nddor Standards for Professional Learnimgjually recapitulates professional learning as
somet hing that evolves and not of equal status f eignallearning y
that increases educatofeé ct i veness and results for all studentso are i

(i) Learning communities i The professional learning occurs within learning communities committed to continuous
improvement, collective responsibility, and goal alignment.

(i) Leadership T The professional learning requires skillful leaders who develop capacity, advocate, anduppate systems
for professional learning.

(i) Resources i The professional learning requires prioritizing, monitoring, and coordinating resources for educator learning.

(iv)Data1 The professional learning uses a variety of sources and types of student, edndasgstem data to plan, assess, and
evaluate professional learning.

(v) Learning designs — The professional learning integrates theories, research, and models of human learning to achieve
intended outcomes.



(vi) Implementation i The professional learning apgs research on change and sustains support for implementation of

professional learning for loaggrm change.
(vii) Outcome i The professional learning aligns its outcomes with educator performance and student curriculum standar

Adding his voice on the need for standards in professional learning, Mizell (2013), a Fellow of Learning Forward, asserts
Al eader ship standard calHes tfhoerr ed wircke madeat ®efd d fhfad c tpirwvaimgeasss .
new system of professional | earning built on the standard

2.3 Scope of the PQE Examination

Basically, he PQE will cover relevant areasinder General Education and mdmportantly Information and Communication
Technology,English LanguageUse of Libraryand Mathematicsas well & Educational &tistics and Research Methods. Thase

all critical for success not only as a teacher but as a professional in the digitahégnformation society. The guides to these
subjects are contained in this benchmark.



CHAPTER THREE
EXAMINATION REGULATIONS

3.1 Frequency of Examination
The examination will hold two times in a year in March and September each year on a date to be announced by TRCN.

3.2 Registration for Examination

The registration for the examination shall be done on the normal TRCN form for registratiescioérs. Té form contains an
acknowledgementhat equally serves as Examaton Ad mi ssi on Card with the candidate
Therefore, candidates must ensure that upon submission of their completed registration form at any TRCN offilectlieg card

and come with it to the examination venue.

Candidates sliaobtain TRCN registration fornrom any TRCN office and Desk Officers nationwide after payment of registration
fees stipulated for their category as follows

Table 7: Categories of Teachers in Nigeria

Category of Teachers Registration Fee Annual Dues
(Naira) (Naira)

A = PhD in Education or PhD in other fields plus a teaching qualification such as 10,000 5,000

NCEPGDE, PDEor PDDE.

B = MasterDegree in Education or Master Degree in other fields plus a teaching 8,000 4,000

gualification such as PGDE, PDE or PDDE.

C = Bachelos Degree in Education or BachetddegreéHND in other fields plus a 6,000 3,000

teaching qualification such as PGDE, PDE or PDDE.

D = Nigeria Cetificate in Education and-3f ear Diplana in Education gramme 3,000 2,000

approved by TRCN for Colleges of Arabic and Islamic Studies or Christian

Theological Colleges.

Candidates arexpectedo payfor their registratiorand annual dues together which qualifies them, upon passing the examination, t
receive not only a certificate of registration but also a teaching licenssgyment of registration fee covers only certificate of
registration while payment of annual duesiteas a teacher to teaching license.

Only persons who holdoth academic and teaching qtiations specified inable7 can apply for TRCN registration.



3.3 Examination Centres
The examination shall hold simultaneously in all State Capitals throughout Nigeria, the Federal Capital Territory ared sypgoidh
centres that TRCN may designate.

3.4 Format of Examination

The examinatio will have the format obbjective questionsvith multiple choice answers. The answer seriptll be machine
readable for easy marking and candidates therefore will have to shade their answers with HB pencil. However, otheonsodifica
that may be made to this provision as circumstances may peiliite brought to the prior notice of candidates before the date of
examination.

3.5 Preparation for Examination

Candidates are to ensure that prior to ékaminationthey have obtaied and carefully read the PQEr&hmark which will be
available at TRCN offices andebsite for free downloadin@hey have a responsibility to update themselves of knowledge and skills
required to pass the PQE. Where they choose to organize extramural classes or coaching, that will be purelyefznapgeanent.
Candidates should also visit TRCN website from time to time for update on any forthcoming PQE.

3.6 Attendance at Examination

Candidates must be preset examination centres by 8 a.at.the latest to take part in screening before daengnation. Candidates
who get to the examination centre when half of the time allocated to the examination is gone can no longer be admatted for
particular examination.

3.7 Conduct during Examination

Candidates are to obey all examinatimstructions contained on the TRCN/PQE registration form as well as instructions by
invigilators and supervisors during screening and instructions that may be contained in the actual examinatiQapdigtes who
violate legitimate examination instriens will be penalized based on the nature and gravity of the off@ectin dfences may
require barring acandidate from continuing the examinatidBxcept wheresepcifically required, candidates shall not enter
examination hall with any electronic\dee such as calculator, teleplmandsets, laptops, ipads, ettieTuse of written materials
such as textbooks, notebooks or hanidten materials which are not the examination papers and answer sheets are also prohibitec
the examination hall.

3.8 Release of Examination Results
Results of the PQRill be released as soon as possible



3.9 Pass mark
The passnark for the PQE is 50%. Candidates who score this mark or above will be automatically registered and their certific
released to themromptly while those that score less than 50% will take part in the next PQE to see if they can make it.

3.10 Re-sit of Examination/Probation

Candidate who fail the PQE have two mocbancs left to write the examination againa@didates who fathe PCE thricewill be
barredfrom taking the examingn for a minimum of one yearThe candidates are expectedundertale a refreshecourseat any
Faculty/SchoolZollege of Education athe National Tac her s 6 | nst i t u thyeTR@N for that purpbseCansligates i f
who are resitting the PQE shall pay a-sit fee that will from time to time be prescribed by TRQWN professionally certified
teachers shable barred from holding positions of responsibility in the educsgabr.

3.11 Enquiries about Examination

All TRCN offices nationwide including the Headquarters shall be open for enquiries on the PQE from the public. Import:
information will also be regularly updated on TRCN websiteny.trcn.gov.ny and candidates are advised to regularly visit the
website. A link is also created on the website for use by candidates and the general public to send feedback or makanenquirie
such will receive prompt reply from TRCN provided the individual cleemiijcates the email address. TRCN can d@lscontacted
through a special PQE emaige@trcn.gov.ng After receiving considerable amount of enquiries regarding the PQE, TRCN will post
on the website, HOFRELBIENTANSOASKnNnd t he answers to such ques
if their questions have been answered before contacting TRCN.



http://www.trcn.gov.ng/
mailto:pqe@trcn.gov.ng

CHAPTER FOUR: COURSE GUIDES

A
y r
Category
Category B C

D

y r
Category
ICategory A
B

Fig 1: The Intensification of understanding and analysis required for the various category of teachers.

The courses ah subject matters for the PQ&re same for all categories of teachddawever, level of
understanding and analysis reqdirget advanced asne movesfrom Category D to Category Aeahers

Invariably also, teachers on a higher category are to cover courses and subject matters specified not only for
Category but also those itemized for lower Categories of teachers.



PQE 001: History of Education

THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
History of Concept and Rationale of | Concept and Rationale ¢ A survey of education | Educational development i
Western, History of Education; History of Education; historyfrom the ancient| Nigeria with emphasis on

traditional and
Islamic
Education in
Nigeria and
their impact on
present system
of Education in
Nigeria

History of Ancient Greek
and Roman Education;
African Traditional
Education; Islamic
Education in Nigeria; Onse
of Western Education in
Nigeria; Nigerian Educatio
after Independence in 196(
Evolution ofprimary and
Junior Secondary Educatig
in Nigeria.

History of Ancient Greek
and Roman Education;
African Traditional
Education; Islamic
Education in Nigeria;
Onset of Western
Education in Nigeria;
Nigerian Edgation after
Independence in 1960;
Evolution of primary and
JuniorSecondary
Education in Nigeria;
Relating current
educational system,
polices, challenges and
successes to the history
of Western, Trditional
and Islamic Educatioim
Nigeria.

Overview ofthe National
Policy on Educatiofi

The national philosophy,
objectives and directive
principles related to
education; the national
educational philosophy,
goals and values; types |
education and critical

iIssues recognized by the

time to dateAncient
Western and traditical
African education
systemsGlobal
contemporary education
practicesHistory of
Education in Nigeria;
Significant landmark
the emergence,
development and growt
of higher education in
Nigeria.

the evolution of current
educational potiies and
practices. Traditional,

Islamicand modern system
of education in Nigeria. The
role of educational
supervisory commissions i
policy making. The
National Policy on
Education and the Nigeriar
Constitution.

AppraisingNi ger i a(
general educational
challenges and proposing
remedies in the context of
historical lessons and
experiencesf Nigeria and
other countries.




National Policy on
Educaton; etc.
Traditional African
Education, its
functionality and
relationship with modern
education.

Brief account of the
Early Greek and Roman
Education in the Wester|
World.

Introduction of Christian
Missionary/Western
Education to Nigeria:
Covering the preolonial
through the
Independence to the
present time.

Origin and development
of Islamic Education in
Nigeria.

Current issues in
Nigerian Education: The
6-3-3-4 system; the
prospects and constraini
of the PPH Public
Private Partnership
model in the wnership
and control of education]
etc.




PQE 002. Philosophy of Education

THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Philosophical Relevance and importance { Philosophy and education| Nature of philosophy | Basic philosophical
Thought that Philosophy of Education to | Various schools of though| and nature of thoughts in education.
influenced the student teacher; School| in philosophy and their education; The essenc| Educational ideas and
Educational of Though in Philosophy; impact on education. The | of philosophy of practices from ancient

development
and practices
around the
world and in
Nigeria.

some leading philosophers
and their contributions and
implications for primary and
junior secondary educatian
Naturalism, Idealism,
Realism, Pragmatism,
Existentialism, Africanism,
etc; Philosophy of Nigerian
Educationi Evolution and
terets of developmentalism;
Goals, Aims and Objectives
of Nigerian Education;
Philosophical examination @
the following concepts in
relation to primary and
junior secondary education
in Nigeriai rationality,
justice, responsibility,
creativity, selfreliarce, life
long education, freedom,
democracy, equality of
educational opportunities,
etc.

philosophical bases for
primary, secondary,
tertiary and teacher
education. Educational
issues and problems as
they relate to the
philosophy of education in
Nigeria.

education; An
examination of
philosophical ideas tha
have influenced the
devdopment of
education throughout
the world;Schools of
Philosophical thought
such as idealism,
realism, naturalism an
pragmatism and their
contributins to
educational
development|ssues
arising from the
philosophy of Nigerian
education with due
regard taconcepts such
as: education, equality
and opportunity,
democracy, aims and
objectives of educatior
reward and
punishment, teaching,
indoctrination and
training, nature of
knowledge, values and
the individual;Ancient

and ontemporary

times and their influence
on modern practices.
Philosophical thoughts
underlying Nigerian
education.

Appraising
general educational
challenges and proposin
remedes in the ontext
plausible philosophical
thought around the worlg
and Nigeria.




philosophersTheir
impacts on education
systems and usefulreg
in the classroom
environment; The
curriculum and
philosophy; The
problem of truth;
Transfer and
application of
knowledge.




PQE 003. Sociology of Education

THEMES GUIDES

Category D: Category C: Category B: Category A:

NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Sociological Nature and scope of Sociology and Education;| The nature of society; | Basic concepts of
foundations of | sociology; concept, types | the school as a social The corept of society | sociology. Nature of
education; and agencies of socialisati; | system; Education, as a community; society, primary and
influence of the child and group development and social | Groups and grouping it secondary groups in
sociological dynamics at the primary an¢ mobility in Nigeria; society;Institutions in | saciety, ethnic groups,
factors on junior secadary education | Educational problems and society and their minority groups.
Nigerian levels; concept of efforts to solve them. The | functions: economic, | Education and social

education and
the
transformation
of society
through
education.
Emerging issues
— Gender,
Security, Out-
of- School,
Family Life,
Albinism, Child
Trafficking, etc.

population educatigrand
attitudes and beliefs of
Nigerians aboupopulation
educationimprovement of
quality of life through
population and family life
education; influence of
various social factors on the
learning processes at prima
and junior secondary levels]
social stratification and
school achievement; culture
social change and educatiol
concept of social chandge
education as a change age
in Nigeria; consequences of
social change on Nigerian
education; the school as a
formal organisation;
sociological analysis of
contemporary issues in
primary and junior
secondary education e.g.
national consciousness,
national integration, religiou
tolerancegtc.

role of the teacher.
Structuring of educational
programmes.

The concept and scope of
Sociology of Education.
The concept, types, proce
and agents of socializatior
T the family, peer group,
mass media, school,
religious organizations, et
The concepts of culture
and subculture; norms ang
values; and other importar
sociological concepts
relevant to education;
Education as culture.
Social change: Education
as agent of social change
Nigeria.

The social learning theorig
and principles: The
Labeling theories, etc.
The school as a social
system; socialization
processes at the school;

political, religious,
educational etc;
Cultural similarities
and variations, social
stratification, social
changeiThe functions
of education, and the
school asasocial
institution in society;
The relationship
between the school an
other social institutions
such as family,
religion, culture,
language, economy an
political system.

change. The
role in society. The
school as a social
organisation. Features 0
industrial and non
industrial societies and
their influence on
education.




socialfactors that affect
adaptation and learning at
school.

Cases: social problems in
the school, their causes,
prevention and
management, e.g. cultism
and gangsterism; robbery,
rape, examination
malpractice, alcoholism,
drug abuse; moral
decadence, mass acade
failure; etc.

The roles of the teacher in
the management of social
problems in the school.
Factors that affect the
development of Education
in a country: socio
polictical, economic,
cultural, etc.




PQE 004. Educational Psychology:
Child, Adolescence & Adult Psychology; Human Learning

THEMES GUIDES

Category D: Category C: Category B: Category A:

NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Human Meaning and scope of Stages and determinants ( An introducton to Theories of learning;
Development Educational Psychology; human development from| educational their classroom
and Human Relevance of Psychology tg birth to adulthood. Effects| psychology. implications on various
Learning Teacher Education; Human| of heredity and Development from Educational practices.

Reproductioni Principles of
human growth and
development; Stages and
features of human growth
and developmerit physical,
social, emotional,
intellectual, andanoral;
Theories of personality
development Sigmund
FreudPsycheAnalytic
Theory, Traits Theory, etc;
Individual differences;
Heredity and environment;

Concept of learning; learnin
theories and their applicatio
to classroom sifation;
Behaviourist Cognitive
Constructivist theories of
learning; transfer of learning
factors affecting learning;
motivation; concepts of
reward and punishment ang
their practical application to
education; Memory, Rote
Learning and Ovelearning;

Remembering and

environment on the
physical, cognitive, social,
moral and emotional
developnment of an
individual. The relation
and application of
psychological principles to
educational practice and
performance.

Introduction to the field of
Educational Psychology.
Role of Psychology in the
learning process.
Principles, stages and
characteristis of human
growth and development;
To include the
cognitive/intellectual,
moral, psychomotor/skill,
verbal/language, etc
dimensions.

Selected theories of
personality (Minimum of
two theories).

The nature/nurture debate

(Heredity and

concepibn to young
adulthood.The
intellectual, social,
moral and emodinal
needs of learners. The
needs of special
learnersPerception of
people and attribution
of causes; selfoncept;
attitudes and
behaviour; Powe
authority and civil
rights.Psychology of
learning and cognition,
psychological therapie
in the school,
childhood
psychopathology.
Individual differences
in intelligence and
learning styles.
Cognitive and
behavioural apprches
to teaching and
learning.Higher
cognitive skills in

learning and

Developmental stages ir
childhood, adolescence
and adulthood.
Interaction processes
within the environment
and the influence of this
on intellectual, social an
Learning how to learn;
barriers to study;
identification of students
reactions to barriers to
study; remedies to
barriers to study;
preparation and use of
check sheets for
instruction; managemen
of a material based
instruction.
Communication skills for
teachergmotional
development.




forgetting; Effects rural and
urban settings on learning;
managing ovecrowding in
schools.

environment). mativation.
Psycholgy and
Instruction: Psychological
factors that affect learning
Psychological foundations
of intelligence, motivation,
etc; Individual differences
and effect on academic

performance; etc.

PQE 005. Guidance & Counseling: Theory & Practice

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Administration
and
organisation of
Guidance
services

Concept of Guidance and
Counseling (G&C),
distinctions and goals;
history and development of
G&C practices in Nigeria;
theories of counseling; ethic
of the counseling professior]
guidance services in school
communication skills in
guidance; study skills; healt
counseling HIV/AIDS,

drug abuse, alcoholism, etc

TO BE CAT BThe history, development and trend
in Guidance and CounsellingC

General principles, techniques and essential
components of guidance and counselli@g.

The relevance of guidance and counselling to the
National Policy on Educatioi©

Multicultural aspects of counselling.

Assessment iounselling.

Ethical issues and therapeutic processes in relatig
unemployment, career choice, abuse, peer influen
sexuality, social relations, drug abuse 8tc.

Rationale, scope and
nature of Guidance an
Counseling services in
educational and
community settings.
Multiple approaches of
such services with
emphasis on role of
counselors in needs
assessment programi
planning, consltation
and coordination of




tests in G&C; career
education and development
sex education and marriage
counseling; organisation an|
administration of G&C.

TO BE CAT CThe concept, scope and goals of
Guidance and Counseling in schodls.

Theoies of Counseling.

Guidance and Counseling te<s.

Ethics of Guidance and Counseling services in
schoolsC

Cases: Studies of specific learner/learning probler
that require good knowledge of psychology, guida
and counseling and applicable strategiysblem
solving techniques, et€

services for diverse
populations. Study of
problems, issues, trenc
and ethical
responsibility in the
field of Guidance and
Counseling. Principles
and methods of
developing and
administering guidance
programmes in the
school sdingi at the
primary, secondary an
tertiary levels. Practical
programmes and iSSu€
in Nigeria, e.g.
problems connected
with testing
programmes, inter
personal relationships,

finance, etc.
PQE 006. The Teaching Profession
THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Provisions of
the TRCN Act
CAP T3 and
TRCN
mandates,
programmes,
successes,
challenges and
way forward
Roles of subject

Concept of profession;
teaching as a profession;
professionalization of
teaching in Nigeria; ethics o
the teaching profession;
teacher professional
organisations; status of the
teacher worldwide as
provided byUNESCO/ILO;

role of TRCN; Improving

Historical development of teaching as a profession in Nigeria.

Provisions of the TRCN Act 31 of 1993.

Activities, programms and policies of TRCN especially in the areas of

Registration and licensing of teachers

il. Mandatory continuing professional education.

iii. Induction and internship schemes.

iv. Control of professional misconduct, incompetence and negligence.
V. Accreditation, monitoring and supervision of teacher education
programmes.

Etc.




and professional
associations in
the development
of the teaching

attraction of teaching to
candidates for tertiary
education.

TRCN Act, programmes an(

Review of TRCN basic publicatiorisTeachers Code of Conduct, Nigerian

Journal of Professional Teachers, etc.

Comparisons of the regulation of teaching in Nigeria and abroad.

profession. activities. Comparisons of the regulation of teaching and other professions in Nigerig
Successes, challenges and strategies for the advancement of the teachin
profession in Nigeria.
PQE 007. Teacher Education
THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Teacher Concepts, aims and Concepts, aims and Concepts, aims and | Concepts, aims and

education issues
and strategies
for
improvement;
Trends in
Teacher
Education

objectives of primary and
junior school teacher
educationyoles of the
teacher in the school and as
member ofa population
group in Nigeria;

objectives okenior
secondargchool teacher
education; roles of the
teacher in the school and
a member ba population
group in Nigeria. Teacher
education issues, problem
and strategies for
improvement.

objectives okecondary
and tertiaryteacher
education; roles of the
teacher in the school
and as a member of a
population group in
Nigeria;

Teacher education
Issues, problems and
strategies for
improvement.

objectives otertiary
teacher education; rolg
of the teacher in the
school and as a
member of a populatio
group in Nigeria;
Teacher education
issues, problems and
strategies for
improvement.




PQE 008. Classroom Management & School Organisation

THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Effective Concept of classroom management and organisatilass organisation, classroom leadership, classroom

management of
classrooms and
schools;
Management of
learner and
school records.

arrangement, class control, class discipline, etc; concept and essence of school public relations; factor
influencing schoopublic relations; stafmanagement relations; studestaff relations; parerdtaff relatios;
school environment; school programme; school performance; school tone.




PQE 009. Educational Technology/Information and
Communication Technology in Education

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Appreciation,
design, process,
application and
effects of
techniques in the
teaching/learning
situation.
Integration of
ICT in teaching
and learning
process.

Other new
technologies.

Concept and history of
educational technology;
Place of educational
technology in
communication and the
teaching learning process;
concept and process of
communication; concept of
systems approach to
instruction; multimediai
concept, characteristics ang
use; Computer Assisted
Teaching; principles and
practice of design,
production, improvisation,
use, maintenance, storage
and retrieval of educational
media; community resource
in education.

Definition and meaning of
computer, data and
information; briefhistorical
development of the

computer; classification of

The concept, scope and
role of Educational
Technology in the teachin
learning
process.
Communication theories
and models:
I. Types of
Communication
il. Models; Dale,
Schramm, SMCR, Early
Systems Mass
Communication
The System Approach of
Instructional Technology
I Definition
il. Component, goals,
conditions, resources,
outcomes, etc.
The resources of
Instruction

I. Human

il Non-human
: print
graphics/transparencies,

Approaches toaving
instructional problems;
The
meaning/definition,
principles and
evolution of
educational technology
concepts as well as
their applications to all
aspects of the educatic
curricdum and
instructional process;
Educational media:
meaning, selection,
design, productio,
evaluation and
utilization; Stu d e n t
practical activities;
Nature and Rokeof
Instructional
technology;
Instrudional
technology in learning;
The basic teaching

techngues, some

Meaning, value,
varieties and uses of
Educational
Technology. Audie
Visual materials,
school broadcasting
and ICT applications in
Education. Selection o
appropriate aids for
specific lessons.
Evaluation of effects of
teaching aids on lesso
effectiveness.

Introduction to
Information and
Communication
Technology.

The role of ICT in
Education.
Computer appreciation
Computer operatioris
Typing skills.
Computer operatioris
MS Word, Excel,




the computer by size,
purpose, capability; basic
computer hard and software
devices, systems and
application software.

Computer operatioris
booting, windows, keyboard
mouse, etc; word processg;
electronic spreadsheets (M¢
Excel); applcation of
computer in education.

Application of ICT in the
teaching learning process
use of computer, knowledge
of computer hard and
software and their
application to teaching and
learning.

Use of the intareti
browsing, searching,
mailing, social media, etc.

audio, audiovisual realia,
gamessimulations, mult
media, etc.

Principles for the
Improvisation of teaching
aids/media.

The concept, parts and
functions of a computer.
The use/appreciation of
computer.
h.Computing/typesetting
skills.

Application packages:
Microsoft Word; Power
Point, Exel, etc.
Production of documents
using a computer.
Creation and use of email
and internebased
facilities.

Internet based research.

Use of the internét
browsing, searching,
mailing, social media, etc.

related principlesA
systematic approach tqg
media;Introduction to
material and media
visud aids- Non-
projected aid: book
and printed materials;
Real things; Field trips
Models andnockup
simulation and games;
Graphic symbolstJse
of Instructional
resourcesBulleting
boards, exhibits, chalk
boards, chart pads,
flannel boards, Study
prints, pictures,
projected aids, recdr
players, tape recorders
etc; Principles of
projection- Over-head
projectors, filmstrip
projectors, slide
projectors, opaque
projectos, motion
pictures projectors;
Hints for good
showmanshipMulti -
mediaand multiimage
presentationsAural
aids.

Xix.  Micro-
projector; Radio;
Audio-visual aids.

Introduction to
Information and

Communication

Power Point, Publishe
etc.
ICT tools for Education

T Use of emails

internet, virtual library,
etc.

One computer
programme along with
current ICT concepts
and operations.

Use of the internét
browsing, searching,
mailing, social media,
etc.




Technology.

The role of ICT in
Education.
Computer appreciation
Computer operatioris
Typing skills.
Computer operatioris
MS Word Excel,
Power Point, Publishe
etc.
ICT tools for Education
i Use of emails,
internet, virtual library,
etc.

One computer
programme along with
current ICT concepts
and operations.

Use of the interndt
browsing, searching,
mailing, social media,
etc.




PQE 010. Subject Methodology

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Principles and
Theories of
teaching specific
subject matter
areas.

Current trends
in subject
methodology.
Improvisation;
Open and
Distance
Learning (ODL)

Principles and methods of
teaching primary and junior
secondary education.
Objectives and categories (
objectives in the teaching
learning procesk
instructional objectives,
behavioural objectives,
expressive objectives, etc;
formulating behavioural
objectives; principles
underlying the choice of
teaching methods at primary
and junior secondary levels]
types of instructional
methods, techniques and
approaches in teachirig
teacheicentred methods,
studericentred methods,
group instructional methods|
individual instructional
methods, conventional
ftraditional methods,
innovative methods and nev
strategies like computer
assisted instruction, etc;
Distinction based on degree
of teacher and student

Classes of learning
objectives: Behavioural,
instructional, expressive,
etc objectives.
Formulation of behavioura
objectives.

The concept of general an
subject methodology.
Factors that determine
methodology.

Overview of general
teaching methods and
techniques, their relative
strengths and weaknesse;
The lesson plan as basic
tool; format of a lesson
plan.

Three broad groupings in
instruction

I Lecture or large
group instruction

ii. Small/medium
group interactive
instruction

iii. Individual or self
instruction

Issues in delivery of

Introduction to
teaching methods.
Developing andising
instructional resources
Lesson planning and
special delivery
techniques.

Special methods for
teaching different
subjects.
Evaluationofs t u d €
learning.

Critique of subject
curriculum.

Classes of learning
objectives:
Behavioural,
instructional,
expressive, etc
objectives.
Formulation of
behavioural objectives

Course ware
development for highe
education Designing
new courses for gher
education, writing
course objectives, bas
steps in course ware,
development of course
for online learning.

The aims and
objectives of teaching
specific subjects.
Approaches to the
teaching of the
subjects. Selection anq
evaluation of materials
andresources for
teaching.
Implementation of
curriculum. Teaching
and examination of
syllabi. Preparation of
course description and
outlines. Benchmark
considerations. £
learning planning. Pee
teaching. A survey of




activity.

instruction

I Introduction

. Logical progression
iii. Pace and language

\2 Time management
V. Classroom
management/discipline

Vi. Use of resources;
visual aids, chalkboard, et
Vil. Questioning

techniques, etc.

The concept and benefits
of individualized
instruction:Primary focus
on individual differences
and designs that enable
learners to develop at thei
own pace.

The problems and
strategies for the
management of large
classes.

Subject methods;
Theoretical material; stepg
content; method; activity,
resources

Preactical material; skills,
explanation, trial, practice|

curricular in relevant
disciplines. Analys of
examination syllabi.
Practice in test
construction. Selection
evaluation, and
preparation of material
and resources for
teaching.




PQE 011. Theory and Practice of Child-Friendly Schools (CFS)

THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Creating Concept, principles and models of CF8efinition of CFS, Key generic principles of CFS basadhe
enabling Convention on the Rights of the Child, chddntredness democratic participation, inclusiveness; quality a

environment for
teaching and
learning in
Nigeria.

T child centred interactive methodologies based on constructivist principles and activityelaasedcentred

holistic and multidimensional; characteristics of CF®rinciple 1 (child rights and inclusive education),

Principle 2 (effective teachingnd learning environments), Principle 3 (safe supportive and protective lea
environments), Principle 4 (healthy and headeking learning environments), Principle 5 (gender sensitiv
learning environments), Principle 6 (democratic participationpamthership building); Policies in Nigeria th
promote CFS; Child friendly school standards and indicators for teacher education; teacher preparatior

approach; facilities and resources required for CFS; Assessment of teaching in a CFS; Technology on
learning and teaching; strategies for mainstreaming CFS concepts and principles in Nigeria.




PQE 012. Curriculum Studies

THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Curriculum Meaning and scope of Key concepts of Concepts and process| Models of curriculum

development
and
implementation

curriculum; basic curriculum
concepts; the curriculum as

teaching plan; types of
curriculum; typology based
on desigr broad

fields/integrated curriculum,

core curriculum, single
subject/discrete subject
curriculum; typology based
on official recognitioni

official or formal curriculum,

informal or hidden
curriculum; typology based
on teachetearner
perspectives teacher

centred curriculum, student
centre curriculum; history of
primary and junior secondal

school curriculum in Nigea;
curriculum development

centres in Nigeria such as
NERDC, NCCE, NUC, etc.

curriculum development tg
include objectives,
contents, lealing
opportunities and
evaluationKnowledge and
skills on curriculum
developmentRelating
instructian (lesson
objectives, learning
experiences, learning
materials, methods and
media of instruction, etc.)
to curriculum.

Relatng curriculum to
national goalsQverview

of curriculum innovations
in Nigeria with respect to
specific subject areas.

The concepand scope of
Curriculum; Curriculum as
a teaching plan.
Curriculum types/design:
integrated, core, single
subject, etc curriculum
typologies/design;

formal/official and

of curriculum planning.
The meaning and
definition of
curriculum.

The history of
curriculum
dewelopment efforts in
Nigeria.

Models of curriculum
development.

Factors influencing the
Nigeria School
curriculum.

The procedure for
developing the
components of the
curriculum. General
methods of teaching.
Procedure for selectior
and utilisation of
resairces.

Classroom
experimentation,
curriculum evaluation
and curriculum
innovation.

developmentad
design; organisation,
selection and
evaluation of
curriculum. Principles
of supervision,
visitation, and
accreditation.
Preparation of relevant
reports.




informal/hidden
curriculum, etc; student
centred and teacheentred
curriculum, etc.
Components of Curriculun
Implementation

I. Curriculum content
il. Resources

iii. Methods

Domains of learning and
implications for curriculum|
development:

I Cognitive

ii. Affective/moral

Iii. Psychomotor
Assessment of learning
outcomes

Indices of curriculm non
implementation

I High drop
out/failure rates

ii. Examination
malpractice

ii. Cultism and other
vices

iv. Poor job

performance.

Basic principles of
curriculum
implementation;
Curriculum innovations
and changef-actors
that trigger curriculum
reforms;Supervisory
roles in the
implementation of the
curriculum;Patterns
and strategies of
contemporary
curricdum supervision
and inspection;
Performance indicators
in curriculum
implementation: quality
assurance, quality
control and quality
management.




PQE 013. Measurement and Evaluation

THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Test Meaning and scopef The concept and scope of| Definitions,types and | Concepts of

construction,
administration,
analysis &
interpretation

measurement and evaluatio
function of measurement an
evaluation for teachers;
demographic data collectior]
and analysis; uses of tests;
common dimensions for
classifying tests; teacher
made tests, standardized
tests, validation of evaluatio
instruments; census and vita
registration in primary and
junior secondary education;
continuous assessmént
meaning, scope, principles,
prospects and problems;
construction, use and
interpretation of norm
referenced tests and
criterionreference tests;
examinaton ethics;
assessment of nesognitive
domainsi observation
techniques, checklists and
rating scale, selfeporting
techniques (interview,

guestionnaires, inventory),

measuremerdand
evaluation.

Uses of tests; classificatio
of tests as teachenade,
standardized, etc;
validation of test
instruments; etc.

Types of test items,
construction and use

I Short answer type
. Essay type

iii. Unstructured type:
observation, project,
exaursion, etc.

Evaluation standardization
strategies; mean, normal
curve, standard deviation,
table of specification, erro
modification, standard
score and Iscore
transformation, etc.
Continuous assessment:
concept, scope, rules,
strengths and weaknesses
Ethics in Measurement an

Evaluation.

functions of
measurement,
evaluation, assessmer
and test.

Educational and
psychological tests.
Introductory statistical
concepts.

Objective and essay
type items.

Test validity and
reliability.

Evaluation models and
methods.

Evaluation of shool,
national and selected
foreign programmes.
Skills of implementing
the continuous
assessment scheme in
the school system.
The instruments and
techniques for
assessment of
achievements in the

cognitve and non

measurement and
evaluation in educatior
Types and uses of test
Statistical methods in
testing. The
characteristics of good
testi validity,

reliability and usability.
Measurement and
evaluation at tertiary
education level, e.g.
computation and
analysis of students
results such as goed
stranding, GPA,
CGPA, weighted
average, weighted
score/point, and
classification of
students performance.
Computer based
testing, online
presentation oftadents
results, etc.




sociometric techniques,
projective techniques.

Measurement of affective
domain: Using selfeports,
observation techniques,
projective, sociemetric,
checklist, strategies, etc.

Computer based testing,
online presentation of
students results, etc.

cognitive domains.
Basic statistics.
Classification of
measuring instruments
Construction of test
items using test
blueprints.

Measures of central
tendency, variability
and point measures.
xiv.  Representation
of scores in tables and
graphs.
Characteristics of scor
distributions.
Interpretatiorof scores.
Modalities for record
keeping and reporting.




PQE 014. Educational Management

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Management of
educational
programmes,
institutions,
personnel and

other resources.

Quality
Assurance
concepts,
processes and

types.

Concept and types of
organisation; concept of
educational
management/educational
administration; general
principles of administration;
resource management;
populdion and related data
for educational managemer
the control ofschools;
discipline; programme of
schools; financing;
leadership and leadership
styles; education laws and
regulations; concept and
purposes of school
supervisionguality
assurance concerocesses
and types (whole school
evaluation, accreditation
evaluation and special
evaluation)nternal
supervision; qualities of a
good supervisor; traditional
and modern supervisory

method challenges and

Introduction of Educationg
Management. The concep
scope andjoalsof
ManagementFactors that
contribute to effective
Management. Managemel
processes. Planning in the
context of education.
Supervision of schools.
Managing the Nigerian
Educational systm. The
various categories of
educational managers ang
their roles.

The meaning and scope 0
Educational Management
Policy and legal issues in
the management of
Education in Nigeria; the
control of education in
Nigeria.

Basic principles and
functions of Management.
Concept and types of
organization/bureaucratic

features of organizations.

Introduction to
Educational
Administrationi The
meaning of Educationg
Administration; its
scope, goals and the
factors which
contribute tats
successful
implementation.
Administrative task$
Administrative process|
supervision of schools,
the Nigerian Education
system; sudents and
staff personnel
administration; school
busness
administration; tertiey
institutions
administrationThe
nature and scope of
Educational Planning
and implementadin;
The Nigerian school

system.The concept of

Theories and principle
of educational
management. History
of Educational
planning and
management. Types o
planning; Manpower
and social demand, rat
of returns, conditions
for success in
educational planning
and management.
Problems and issues i
educational
management in
Nigeria. Staff
recruitment: selection,
utilization and
incentive policies.
Enrolment,
administration and
student welfare
programmes. Staff
student relationship.
Analysis of education
statistics.




problems ofguality
assurance processes.

Organizational structure:
Definition, types (classical
and modern organization
structures/centralized and
decentralized
organizations, etc.)

The concepts of power an
autlority, types of
authority.

Discipline in schools.
Programme
planning/design in schoolg
(co-curricular activities,
examinations, etc.)
School
supervision/inspection:
Definition, goals, types,
principles, etc.
Traditional and modern
methodsof school
supervsion/evaluation
Qualities of a good
supervisornd evaluatqr
Progects and constraints
of quality assurance
processes Nigerian
schools

Ethics in Educational
Management.

leadership
Approaches, theories
and styles; leadership
gualities; the school
principalas a leader.
Decisionmaking in
educational institutiong
Principald
function and school
management.

Basic concepts in
School Finance;
Nature, scope and
sources of Educationa
Finance; National and
State Budgets in
relation to education
and priciples and
practices of school
budgeting.

Concept of Reform anc
innovations in
Education; Trends of
Reforms in Education
in Nigeria and globally|

National, state and
local government
budgets in relation to
education. Governmen
and private financing o
primary, secondary,
tertiary institutiors and
nonformal education.
Principles and practice
in school budgeting,
wages and salary
administration.

A holistic approach to
study and
understanding of man
emphasizing technique
of self analysis. Socia
Skill training and
techniques of
communication
Interpersonal
relationships, conflict
situations and
resolutions.

MDGS in Education;
concept of Education
For All (EFA), New
Partnership for African
Development
(NEPAD), National
Economic
Empowerment and
Development Strategy
(NEEDS), HIV/Aids in
Educaton, Publie
Private Partnership
Initiative in Education.
The role of NGOs and




other agencies in

Education.
S
PQE 015. Special Education
THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Strategies for
enhancement of
education of
persons with
special needs.

Historical development of Special Education in Nigeria;
National Policy on Education and Special Education; ty
of exceptionalities; causes, characteristidsntification
and intervention strategies and procedures; attitudes a
beliefs; philosophy of education for exceptional childrer
general problems associated with each type of
exceptionality and symptoms; inclusive education
implementation, interdiscimary collaboration, creating
and managing inclusive classroom, methodology in
inclusive education.

Introduction to Special
Education.

History of Special
Education.
Characteristics of the
exceptional child.
Diagnosis, remedial
strategies and special
curriculum provisions
for the special learner.
The physically
challenged learner.
The specially gifted
learner.

Issues of falling
standards and drequt
syndrome in formal
education.

Products of special
educatim system and
the labour market.

A critical study of the
National Policy on
Education: Principles,
guidelines and
implementation.

Basic concepts and
principles in special
education. Recognition
of students with speciq
needs. Curriculum and
instructional reds of
gifted and physically
challenged students.




PQE 016. Education of Special Target Groups/Adult Education

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Strategies for
education
special target
groups

Rationale, objectives and principles of adults, women,
migrants, etc; strategies of néarmal education;
principles and strategies of Distance Education (DE);
Distance Learning System (DLS); Open and Distance
Learning (ODL); Issues, problems, strategies and prosj
of the education of women, nomads and migrant
fishermen, and other stgyoups.

Nature and scope of adult education; problems and
prospects of adult education in Nigeria; characteristics
theadult learner; methods and materials for teaching ac
learners; adult education and human resources
development in Nigeria; adult education and national
development; types of adult education organisations;-

cultural comparison of adult educatiorogrammes.

Introduction to adult education.

A survey of the purpose and scope of adult
education.

The psychology and characteristics of adult
learners.

Community development, lifelong learning,
distance learning, neformal education,
functional literacycontinuing education and
mass literacy education.

Methods of teaching adults.

Non-formal education in Nigeria.

The role of adult education in the development
Nigeria.




PQE 017. Comparative Education

THEMES GUIDES

Category D: Category C: Category B: Category A:

NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Comparing Factors that influence the character and nature of Meaning and scope of comparative education.
Nigerian educational systems of countries. Patterns of educatior Methods appropriate to its study.
education thought as reflected in some systems. Traditional The relationship between the state and educat
system with the | educational issues and contemporary problems in Factors that influence the character of any
education education affecting technological and other atpet educational system.

systems in other
countries and
drawing from

development.

Analysis of the Structure of education and schooling

Aspects of systems of education from Nigeria.
1-6-3-3-4 Education system in Nigeria:
principles, Guidelines and implementation.

the best processes in selected foreign countries, e.g. one count| EFA and the MDGs in education.
practices each selected from Africa, Asia, Europe and America. | Education in other countries tife world (a study
A comparism of the Nigerian Education system with thg of good programmes in selected countries in
selected countrge Africa, Asia, America and Europe); Post 2015
Outline of the best practices and strengths of the foreigl Development Agenda.
education systems that Nigeria needs to emulate.
PQE 018. Educational Statistics
THEMES GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers
Statistical Basic statistic$ collection, | Statistics and its functions| Concepts and process| Basic statistical
foundations for | presenting and displaying | Statistical distributions ang in statistics. methods in Education.
educational data; statistical description ¢ their properties. Purpose of Statistics, | Hypothesis formulatior
research and data- measures of central | Measurement leels and descriptive and and testing. Non
measurements. | tendency, spre&] applicable statistics. inferential statistics, parametric analysis.




dispersion or variability;
statistical inferences
including estimating
population values, testing

hypothesis, correlation, etc.

Organization of data
(ordinal, simple, frequency
distribution grouped and
cumulative, etc.)Graphic
repregntation of daté
Pictogram, Pie charBar
chart and histogram
Frequency polygon

Ogive. Measures of centr
tendencyi Mode,Median,
Mean, etc.

Measures of dispersion,
Range, Standard deviatiof
etc.

Decision making; types of
errors. Various statistical
instruments such as the
Normal Distribution curve,
St u d etest, Stanind
Scores,test, Analysis of
Variance, Coefficient of

Correlation, etc

parametric and nen
parametric statistics,
estimate error in
measurement, nomina
scale, ordial scale,
interval scale, ratio
scale, statistical
notation, organisation
of data, classification
of data, representation
of data, transformation
of scores, measures of
central tendency,
measures of variability
measures of
association.

Inferential statistics
used in educational
reseach.

Analysis of variance
and covariance in
educational
experiments.
Regression analysis,
correlation and other
measures of
association. Use of ICT
tools indata analysis.




PQE 019. Educational Research Methods

THEMES

GUIDES

Category D:
NCE Teachers

Category C:
Graduate Teachers

Category B:
Master Teachers

Category A:
Doctoral Teachers

Identification of
educational
problems,
research design,
data gathering,
processing,
analyzing,
interpreting,
inferences and
reporting.

Nature and meaning of
research; types of researg
typologies based pure
research and action or
applied research; typaly
based on form such as
historical research,
descriptive survey,
experimental research;
typology based okind of
evidence and analysis use
such as qualitative
research, quantitative
research, eclectic or
triangular research or
multiple perspectives
resarch; the research
process; choice of resear(
topic; review of related
literature; research
methodology; methods of
data collectiori
guantitative and qualitative
techniques, validity and
reliability; methods of
organizing and analyzing
datai qualitativeand
guantitative techniques;
references and citations.

The concepts and typologies of
Educational Research (pure and
action/applied,;
historical/descriptive/experimentg
guantitative/qualitative/eclectic,
etc).

Planning the research.
Research topistatement of
problem, objectives, ettiterature
review.

Research desigiResearch
methoalogy. Data collection
techniques. Observation. Self
reports.Experimentation, etc.
Report writing: complete outline
of a research report, etc.

Format for a Resedndroject.
Questionnaires and other
instruments for data collection.
Formulation and testing of
hypotheses, preparation of resea
reports.

Basic principles and
Techniques of
research.
Researches in
education.

Features and types of
educational reseein
(Pure research,
pedagogical research
planning research
etc.); Variables
(dependent,
independent
moderator and
extraneous variables)
Hypothesis (research
alternative and null
hypothesis); null
hypothesis; stating
and formulating
research questions,
population, sample
and sampling
techniques; Tools of
research
(questionnaire,
opinionative,
interview,
psychometric,
achievement tests,

Definition of a
problemand
formulationof
hypothess. Research
typesin education,
e.g. historical, survey
experimental, etc.
Proposal writing for
theses and grants.
Data gathering tools
in education. Data
analysis techniques ir
educational research.
Research reporting.




psychological tests,
observation); Basic
research methods
(historical research
method,
developmental
research method,
guas-experimental
research method,
casualcomparative
research method,
action research and
survey study); Writing
a research report
(features of a researc
report, chapter layout
emphasis, writing
preliminaries and
making attachments.




PQE 020. English Language & Communication Skills

THEMES

GUIDES

Category D:
NCE Teachers

Category C: Category B:
Graduate Teachers Master Teachers

Category A:
Doctoral Teachers

Use of effective
communication
skills and
fluency in
English
language
teaching and
learning
situations and
day-to-day
interaction.

Meaning and scope of
communication; elements
of communication; channe
of communication;
problems facing learners o
English in Nigeria;
Introduction to language
skills and thei relationship;
Listeningi types of
listening, listening defects,
strategies for efficient
listening, etc; Speedhoral
drills, mechanical,
meaningful communication
drills, dialogue and
interference, etc; Study
SkillsT how to study,
organisation of peonal
study, rules of spelling, etc
Grammar: verb (tenses);
agreement (concord);
auxiliary and models;
guestions, statements and
commands; Vocabulary:
synonyms; antonyms;
homonyms; homophones;
registers; semantic
mapping; Reading:
relationship between
readng and writing e.g.

Nature and Importance of Classroom Communication.

Types of language problems among learners and strategies for improvement.
Grammar: Parts of speech (nouns, pronouns, verbs, adverbs, adjectives
prepositions, etc); verb tenses, agreement/concord, auxiliary/models, questior
statements, commands; phrases, clauses, sentence types and patterns; direc
indirect speech, common errors; etc.

Writing: Punctuation, outlining, logical presentationddéas;
paragraphing/structure/development, logical sequencing of paragraphs;
compositiond narrative, descriptive, argumentative, explanatory, letter writing
formal/informal; report writing, memos, speeches, minutes; writing styles
inductive/deductivegeneralizations, etc.

Reading: Reading problems; principles and techniques for effective reading; r
for various purposes (research, inferences, pleasure, scanning for key ideas,
creative reading; etc.

Listening: Listening types; listening dets; strategies for effective listening.




summarizing a bridge;
Writing:
paragraphing/structure ang
development; linking
paragraphs for unity and
coherence; punctuation.
Identification and usage of
phrases and clauses;
sentence types; sentence
patterns; voice (active and
passve). Writing (planning,
drafting, editing, logical
sequencing of ideas, etc);
Vocabulary (vocabulary
development connotative
and denotative, idiomatic
expressions, figures of
speech and proverbs,
registers. Speech: Narrativ
descriptive, argumentative
conversational, dialogue,
reported speech,
interference; etc.




PQE 021. Use of the Library

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Effective use of
the library for
academic and
educational
research
purposes;

The concept and
use of virtual
library

Objectives and functions of
the library; types of library;
types of library materials;
organizational structure of
the library; bibliography,
cataloguingand
classificationmanagement
of the library; basic library
automation; virtual and-e
library.

Functions and types of
library.

Types of library materials
Organisational structure o
the library.

Library classification
systems, bibliography,
catalogues, etc.
Computerizedibrary
operations

Concept and origin of
libraries: definitions of
the library, types of
library, library rules
and regulations and
units of the library.
Library resources and
services: formats of
library resouces,
library services,
information resource
and theirhandling.
Organisation of library
resources: classificatio
systems, the library
catalogue and using th
OPAC.

Using data based
resources: AGORA,
EBSCO Host, HINARI
and JSTOR, searching

electronic resources.

Examination of the
nature and opations
of specific Library
services. Bibliographic
searching. Objectives,
characteristics and
operations of the-e
library. Online search
of materials and
information on the
various educational
disciplines.




PQE 022. Basic Mathematics

THEMES

GUIDES
Category D: Category C: Category B,; Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Application of
basic
mathematics in
teaching and
learning and
day-to-day
living

Binary numbers, conversion from base 2 to basantOvice versa; sets definition, notation and diagrams;
operations on factional and whole numbers; Fractions, decimals, and approximations; indices and surd
graphs; change of subject of formulae.

Expansion and factorization of simple algebraic egpions; simple algebraic equations and methods of
solutions; simple word problems; ratios, percentages, simple and compound interests; variations (direc
inverse).

Units of measurement for money, length, mass, weight, area, volumes; calculatieas @frat volumes of 2
and 3 dimensional shapes e.qg. triangle, square, rectangles, cylinder.

Properties and classification of 2 ahdimensional shapes; types of angles, horizontal, vertical, parallel a
perpendiculalines representation of datapictogram, bar and pie charts. Frequency distributibistogram
and cumulative freagency distribution; mode, mediamd mean; range, mean deviation, and standard devii
simple probability and application.




PQE 023. Micro Teaching Theory

THEMES

GUIDES
Category D: Category C: Category B: Category A:
NCE Teachers Graduate Teachers Master Teachers Doctoral Teachers

Principles and
practices of
functional
micro teaching;
Peer teaching

Concept and process of micro teaching; relevance of m
teaching to teacher education; Set induction; Stimulus
variation; planned repetition; reinforcement; naarbal

communication; questioning; closure; evaluation; meritg
and demerits of micro teaching

Origin, development, meaning, aim and scope
micro-teaching.

Basic principles and phases.

Components of micrteaching and their values.
Techniques/skills of micrteaching.

Functions of the student in a miet@aching
situation as a teacher, a learresource of
feedback, an evaluator, a video operator, and
organser of a micrelesson session.

The use of the micreeaching laboratory.

Merits and demerits of micsteaching.

Sessions of supervised mieieaching.
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